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ABSTRACT 
Anita Viviyanti. 2017. The Effectiveness of Guided Reciprocal Peer Questioning 
to Teach Reading at Eleventh Grade of MAN Sukoharjo in Academic Year 
2017/2018. Thesis. English Education Department Islamic Education and Teacher 
Training Faculty. 
Advisor  : Dr. Yusti Arini, M.Pd 
Key Words  : Reading, Guided Reciprocal Peer Questioning. 
Reading is one of important aspect in learning English that should be 
mastered by students. The objective of this study is to find out whether applying 
guided reciprocal peer questioning effective to teach reading at eleventh grade of 
MAN Sukoharjo in academic year of 2017/2018. 
This research used quantitative research with quasi experimental. This 
research was conducted from August to September, 2017. The researcher took the 
sample by using cluster random sampling in which students were divided into two 
groups, 30 students of XI IPA 1 belong to experimental class and 30 students of 
XI IPA 3 belong to the control class. The research instruments used test to collect 
the data. In analyzing the data, the researcher used normality, homogeneity, and 
using t-test formula to compare the differences posttest scores between two 
groups.  
The result of t-test computation shows that the value of t obtained is 6.496 
and t table is 2.0017. From the data which was described in research finding above, 
it is concluded that Ho was rejected while Ha was accepted since the data has met 
the requirement of t obtained is higher than t table (6.496 > 2.0017). It means that, 
there is a significant difference in students reading comprehension between 
students who are taught by using Guided Reciprocal Peer Questioning and those 
are taught using Snowball Throwing. Therefore, it can be concluded that Guided 
Reciprocal Peer Questioning is effective by the teacher to teach reading especially 
for the students of MAN Sukoharjo.  
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CHAPTER 1 
INTRODUCTION  
 
A. Background of the Study 
Developing communicative competence is the main objective of the 
teaching English in Indonesia.  Content Standard, one of the eight National 
Educational Standards, states that one of the objectives of teaching English as 
a foreign language in Indonesia is to develop communicative competence in 
oral and written form in the target language. The Content Standard also 
regulates students to attain functional literacy level, which is a level where the 
students are able to use language to fulfill their daily needs such as reading 
newspaper, manual, or instructions. To achieve the objectives, the teaching of 
English in Indonesia is directed to develop students’ competence in four 
language skills; they are listening, speaking, reading, and writing skills. 
Reading as one of the four language skills (i.e. speaking, listening, 
reading and writing) is important for senior high school students. It becomes 
important since it should be mastered by senior high school students in order 
to reach the aims of teaching reading in the 2013 curriculum. In this 
curriculum, the students are expected to understand the meaning of 
interpersonal and transactional written texts in the form of recount, narrative, 
procedure, descriptive, news item, report, analytical exposition, hortatory 
exposition, spoof, explanation, discussion, and review in daily life contexts 
and to access knowledge. Beside that, students are expected to be able to 
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respond to meaning of short functional text accurately (i.e. announcements, 
advertisements, invitations, etc). Responding to the aims, most of the final 
exam material deals with texts. Due to this condition, reading becomes 
important and students are expected to have good understanding of the texts. 
To have good understanding of the texts, the students need reading 
comprehension skills. 
Andrew P. Johnson (2008: 7) stated that reading is not isolated 
process. Four language processes work together to enhance the development 
of each of the others: speaking, listening, reading and writing. Listening and 
reading are the receptive processes (taking information), and speaking and 
writing are the productive processes (giving out information).  
Among the four language skills mentioned above, reading is a 
prominent aspect in educational area. It is also one of the skills that should be 
mastered by the students in learning English subject. Reading is important 
skill in language learning. Reading becomes essential to learn because of the 
purpose of reading itself. Students need to learn reading to socialize in the 
global environment. Students read for some purposes, like for getting 
information, for getting pleasure, for getting job, and for study purposes. The 
teacher needs an appropriate and effective reading learning materials to help 
them teach the students effectively. The teacher has to design the learning 
materials carefully considering that learning materials are important to make 
the teaching learning process run well and to achieve the goal of the learning. 
Furthermore, reading is also important because it can accelerate 
students in the process of learning the target language. Dalman (2013: 5) 
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suggest that reading is the heart of education. Someone who often reads will 
has extensive knowledge. Reading is an active process that consists of 
recognition and comprehension skills (Patel & Jain, 2008: 133). When the 
students read some texts, they can recognize words in sentences and they can 
understand about the meaning of these words. 
Reading is one of language skills which should be had by students. It is 
one of the ways to improve general language skills in learning English. The 
ability of students in reading is important because by having the ability to 
read, they will be able to improve general language skills in English, reading 
can enlarge the students’ writing or speaking abilities. Students can learn 
thinking in English if they are accustomed reading English book. They will 
get more information to increase their knowledge. Besides that, it can improve 
English vocabulary, find out about new ideas, fact and experiences that 
support writing, listening and speaking. Thus, reading is one of the keys to 
mastery English. 
To make the students to comfort in the classroom is not easy. The 
difficulties of students to read may result from of some reasons such as 
students’ reluctance, lack of motivation, uninteresting teaching technique, etc. 
In addition, the use of English for reading is not simple, because the reader 
should also master several elements which are important such as: 
pronunciation, spelling, and others. Teachers are supposed to be creative in 
developing their teaching learning process to create good atmosphere, improve 
the students’ reading skill, give the attention on the elements of reading, and 
make the English lesson more exciting. 
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In learning reading skill, students often get problems. Reading is very 
important for students to learn. In Indonesia, reading is one of four skills of 
English that every student has learnt since they were in Junior High School. 
Although students have learnt it for many years, some of them have low 
reading comprehension ability. The problem also happens to the students of 
MAN Sukoharjo. Then, researcher observation on reading activity at eleventh 
grade of MAN Sukoharjo.  The researcher found some problems related to 
students’ reading comprehension ability. First, students did not have 
motivation to practice reading. The students were not interested in reading 
activity. Then, the teacher only delivers the material without give some 
strategies to make students interest in learning process. The students only 
listen to the material was given from the teacher and read. So, the students 
have difficulties in comprehending texts. 
Based on explanation above, students had problems dealing with their 
learning strategy and motivation. Students don’t have motivation to practice 
reading. The students not interest in reading activity, because the teacher only 
deliver the material and the students only listen the material from the teacher.  
To solve the problems as mentioned above, the researcher gives 
alternative technique that can help students in reading. The researcher 
proposes the use of guided reciprocal peer questioning in the teaching of 
reading skill on the consideration that it can facilitate the teacher to monitor 
and guide the process of the students reading activities. In this technique, the 
students can make a groups and then they can express their idea and opening 
the dialogue with their friends in group.  
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The Guided Reciprocal Peer-questioning (GRPQ) is a cognitive 
technique instruction that has been shown to develop the greatest number of 
generic skills which include collaboration skills, communication skills, 
critical-thinking skills and problem-solving skills. Reciprocal peer-questioning 
is a technique combining cooperation and questioning for training students to 
generate questions and provide focused discussions in small groups to refine 
the reading comprehension of students (King, 2002). In line with it, Guided 
Reciprocal teaching is a cooperative learning instructional method in which 
natural dialogue models and reveals learners' thinking processes about a 
shared learning experience. Teachers foster reciprocal teaching through their 
belief that collaborative construction of meaning between themselves and 
students leads to a higher quality of learning (Allen, 2003). Students take 
ownership of their roles in reciprocal teaching when they feel comfortable 
expressing their ideas and opinions in open dialogue. This technique can cover 
all of indicators in reading. By using generic question stems, the students can 
organize their idea that is related to the topic or content area.  
The reasons of the researcher choose MAN Sukoharjo and choose 
reading because, MAN Sukoharjo is one of favorite school in Sukoharjo and 
then based on the observation, the teacher explains only the material without 
some strategies on learning process. Thus, it makes the students were bored in 
the class. Based on the explanation, the researcher applied GRPQ in teaching 
reading for eleventh grade of senior high school. The research was conducted 
at MAN Sukoharjo in two classes, one class became the experimental class 
and the other class became the control class. In experimental class, the 
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researcher applied GRPQ in teaching reading. That is the reason why the 
researcher chosen the title of this thesis “THE EFFECTIVENESS OF 
GUIDED RECIPROCAL PEER QUESTIONING TO TEACH READING AT 
ELEVENTH GRADE OF MAN SUKOHARJO IN ACADEMIC YEAR OF 
2017/2018”. 
 
B. Problem Identification 
Based on the background mentioned above, the problems can be 
identified as follows: 
1. The students have problems in understanding reading 
2. The teachers tend to use traditional method / technique in teaching 
process, it makes student feel bored 
3. The students were lack in practice reading 
4. The Guided Reciprocal Peer Questioning as technique influences the 
students in reading. 
 
C. Problem Limitation 
Since it is impossible to have a wide variety of problems, it is 
necessary to limit the problems so this research will be more accurate and 
effective. The researcher used the GRPQ technique in experimental group and 
for control group is snowball-throwing technique. The study focused on the 
effect of using GRPQ to teach reading at eleventh grade students of MAN 
Sukoharjo in the Academic Year of 2017/2018.  
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D. Problem Statement 
Based on the identification of the problems and problem limitation 
mentioned above, the researcher stated the problem to be researched as follow: 
Is applying Guided Reciprocal Peer Questioning effective to teach 
reading at eleventh grade students of MAN Sukoharjo in academic year of 
2017/2018? 
 
E. Objectives of the Study 
The objectives of this study are to find the solutions for the problems 
above. The objective of the study as follows: 
To find out whether applying Guided Reciprocal Peer Questioning 
effective to teach reading at eleventh grade of MAN Sukoharjo in 
Academic Year of 2017/2018.  
 
F. Benefits of the Study 
1. Theoretically 
a. For the teachers 
The result of this study gives information to the teachers about the 
importance of teaching techniques teaching reading. GRPQ can be an 
alternative teaching technique to teach reading. 
b. For the students 
It can serve them more comfortable and supporting situations inside 
the classrooms so that they will be more interested in joining the class. 
Dealing with their English reading skill in learning English, they will get 
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easier to master it by using GRPQ so they will be able to increase their 
English achievement and reading skill.  
 
c. For other reseachers 
It is hoped that the result of this study can help other researchers 
who conduct further research at the same subject and can be reference. 
 
2. Practically 
a. For the teachers  
 This research in expected can be made consideration in making 
policy in selecting and using appropriate learning media. 
 
b. For the students 
The students can understand easier in reading skill learning, and 
more interactive in this teaching learning process. 
 
c. For the researcher  
This research as a reference in making a thesis and the researcher 
know about the manner to teach in the classroom directly and can 
develop creation for other methods. 
 
G. Definition of Key Terms 
There are some key words of this study, as follows: 
1. Guided Reciprocal Peer Questioning (GRPQ) 
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The Guided Reciprocal Peer-questioning (GRPQ) strategy, which 
was developed and refined by King (2004), is a cognitive strategy 
instruction that has been shown to develop the greatest number of generic 
skills which include collaboration skills, communication skills, critical-
thinking skills and problem-solving skills.  
 
2. Reading 
Reading is an active process that consists of recognition and 
comprehension skills (Patel & Jain, 2008: 133). 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical Description 
1. Nature of Reading  
a. Definition of Reading 
In this section, the researcher explains the definition of reading 
according to some experts. Reading is perhaps one of the most important 
tools to gain knowledge. Tarigan in Dalman (2008: 7) defines that reading 
is a process that is carried and used by readers to get the message through 
the words or written language. In this case, reading is an attempt to trace 
the meaning in writing.  
According to Pattel & Jain (2008: 113), reading is an active 
process which consists of recognition and comprehension skill. When the 
students read some texts, they can recognize words in sentences and they 
can understand about the meaning of these words. Reading is an important 
activity in life with which one can update his/her knowledge. 
In general, according to Anderson in Dalman (2013: 6) said that 
reading is a recording and decoding process. The point is that reading is a 
form of writing that the decoding process should be interpreted so that 
what is meant to be conveyed by the author can be well understood.  
Based on the explanation above, it can be concluded that reading is 
important tools to gain knowledge. Then reading is an active process to 
read a text then the people recognize words in a sentences and comprehend 
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to know the meaning of that text. Thus, reading is a process that is carried 
and used by readers to get the message through the words or written 
language. 
 
b. Reading Skill 
Reading skills are very important to learn. By learning the skills, 
students will have a good in reading competence. According to Brown 
(2004: 187-188) there are micro skills and macro skills of reading:  
1) Micro skills 
a) Discriminate among the distinctive graphemes and orthographic 
patterns of English  
b) Retain chunk of language of different lengths in short-term 
memory 
c) Process writing at an efficient rate of speed to suit the purpose 
d) Recognize a core of words, and interpret word order patterns and 
their significance 
e) Recognize grammatical word classes (nouns, verbs, etc.), systems 
(e.g., tense, agreement, pluralization), patterns, rules, and elliptical 
forms 
f) Recognize that a particular meaning may be expressed in different 
grammatical forms 
g) Recognize cohesive devices in written discourse and their role in 
signaling the relationship between and among clauses. 
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Based on the theory above, it can be concluded that micro 
skills for reading are to discriminate among distinctive graphemes 
and orthographic patterns, to retain chunks of language, to process 
writing to recognize a core, to recognize grammatical, and to 
recognize cohesive devices. 
 
2) Macro skills  
a) Recognize rhetorical forms of written discourse and their 
significance for interpretation 
b) Recognize the communicative functions of written texts according 
to form and purpose 
c) Infer context that is not explicit by using background knowledge 
d) From described events, ideas, etc., infer links and connections 
between events, deduce causes and effects, and detect such 
relations as main idea, supporting idea, new information, given 
information, generalization, and exemplification. 
e) Distinguish between literal and implied meanings 
f) Detect culturally specific references and interpret them in a context 
of the appropriate cultural schemata 
g) Develop and use a battery of reading strategies, such as scanning 
and skimming, detecting discourse markers, guessing the meaning 
of words from context, and activating schemata for the 
interpretation of texts.  
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Based on the theory above, it can be concluded that macro 
skills for reading are to recognize the rhetorical forms, to recognize 
the communicative functions, to infer context, to described events, 
ideas, to distinguish between literal and implied meanings, to 
detect culturally specific references, and to develop reading 
strategies. 
 
c. Purpose of  Reading  
Reading is an activity with a purpose. Whatever the materials 
which students read, definitely they have an objective in reading. Students 
may read to get new information every day. Meanwhile, some students 
read in order to get further information, facts or idea to verifying an 
existing knowledge. In addition, people read to enlarge their knowledge. 
However, there are some students think that reading is their hobby. They 
used to read to get pleasure and entertainment.  
There are seven kinds objectives of reading activity, they are: (a) 
reading is for details or fact, (b) reading is for main ideas, (c) reading is for 
sequence or organization, (d) reading is for inference, (e) reading is to 
classify, (f) reading is to evaluate, and (g) reading is to compare and 
contrast (Anderson in Dalman, 2013: 11). 
According to Harmer (1998: 68), reading is useful for other 
purpose too: any exposure to English (provided students understand it 
more or less) is a good thing for language learners.  Reading texts provide 
good models for English writing. Reading texts also provide opportunities 
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to study language: vocabulary, grammar, punctuation, and the way we 
construct sentences, paragraphs and texts. 
Based on the definition above, it can be concluded the objectives of 
reading is to gain an understanding of reading. Insight from information 
obtained from reading and to have fun while reading. We can understand 
that reading needs a special attention. So that reading is one of the 
important skills in foreign language. 
 
d. Strategies for Reading 
Brown (2004: 189) states that strategies of reading, as follow: 
1) Identifying purpose in reading at text. 
2) Applying spelling rules and conventions for bottom-up decoding. 
3) Using lexical analysis (prefixes, suffixes, roots, and so on) to 
determine meaning. 
4) Guessing a meaning (of words, idioms, and so on) when the readers 
are not certain. 
5) Skimming the text for the gist and for the main idea. 
6) Scanning the text for specific information (names, dates keyword, 
and so on). 
7) Using silent reading technique for rapid processing. 
8) Using marginal notes, outlines, charts, or semantic maps for 
understanding and retaining information. 
9) Capitalizing on discourse markers to process relationships. 
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Based on the explanation above, it can be conclude that 
reading skill is a purposeful active process set up by specific goal 
which synthesizes perceptual and cognitive acts involving some 
skills; skimming for gist and main ideas, scanning for explicit, 
guessing meaning of words, and inferring references of words. 
 
e. Types of Reading  
There are types on teaching reading according to Brown (2003: 
189) that represent the fluency, intonation, utterance and vocabulary. The 
types of reading will be explained as follows: 
1) Perceptive 
Perceptive reading tasks involve attending to the components of 
larger stretches of discourse: letters, words, punctuation, and other 
graphic symbols. Bottom-up processing is implied. 
2) Selective 
This category is largely an artifact of assessment formats. In order 
to ascertain one’s reading recognition of lexical, grammatical, or 
discourse features of language within a very short stretch of language, 
certain typical tasks are used: picture-cued tasks, matching, true/false, 
multiple choice, and so on. Stimulus includes sentences, brief 
paragraphs, and simple charts and graphs. Brief responses are intended 
as well. A combination of bottom-up and top-down processing may be 
used. 
3) Interactive 
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Interactive reading types are stretches of language of several 
paragraphs to one page or more in which the reader must, in a 
psycholinguistics sense, interact with text. Reading is a process of 
negotiating meaning the reader brings to the text a set of schemata for 
understanding it, and to take the products of that interaction. Typical 
genres that lend themselves to interactive reading are anecdote, short 
narrative and descriptions, excerpts from longer texts, questionnaires, 
memos, announcements, directions, recipes, and the like. The focus of 
an interactive task is to identify relevant features (lexical, symbolic, 
grammatical and discourse) within text of moderately short length with 
the objective of retaining the information that is processed. Top-down 
processing is typical of such tasks, although bottom-up performance 
may be necessary. 
4) Extensive 
Extensive reading applies to texts of more than a page, up to and 
including professional articles, essays, technical reports, short stories 
and books. The purpose of assessment usually to tap into learner’s 
global understanding of a text as opposed to asking test-takers to 
zoom-in on small details. Top down processing assumed for most 
extensive tasks. 
Based on the explanation above, it can be concluded that some 
types of reading are perceptive, selective, interactive, and extensive 
reading.  
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f. Principles of Teaching Reading  
Designing interactive reading technique must be relied in the 
specific principles. Based on Harmer (1998: 70) there are some principles 
in the teaching reading, as follow: 
Principle 1: reading is not passive skill. Reading is an incredibly 
active occupation. To do it successfully, we have to understand what the 
words mean, see the picture the words are painting, understand the 
arguments, and work out if we agree with them. 
Principle 2: students need to be engaged with what they are 
reading. As with everything else in lesson, students who are not engaged 
with the reading text-not actively interested in what they are doing-are less 
likely to benefit from it. When they are really fired up by the topic or the 
task, they get much more from what is in front of them.  
Principle 3: students should be encouraged to respond to the 
content of a reading text. It is important to study reading text for the way 
they use language, the number of paragraphs they contain and how many 
time they use relative clauses. But the meaning, the message of the text, is 
just as important and we must give student a chance to respond to the 
message in some way.  
Principle 4: prediction is a major factor in reading. When we read a 
text in our own language, we frequently have a good idea of the content 
before we actually read.  
Principle 5: match the task to the topic. We have to make a good 
reading task for student to measure student comprehend about the text. 
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The question of the tasks should be matched and related with the topic. 
The most interesting text can be undermined by asking boring and 
inappropriate question. The most common place passage can be made 
really exiting with imaginative and challenging task. 
Principle 6: good teacher exploit reading text to the full. Good 
teachers integrate the reading into interesting class sequences. Using the 
topic for discussion and further task, using the language for study and later 
activation.  
Pattel & Jain (2008: 116) state that the early stage the necessary 
precautions should be observed during the course of good teaching 
reading. Good teaching reading as follows:  
1) The teacher should not insist on speed of reading but on the accuracy 
pronunciation while teaching reading. 
2) While teaching reading teacher should ask not more than one pupil to 
read at one time and he should pay individual attention to every 
students of class. 
3) While teaching reading the teacher should be very careful in pointing 
out and rectifying the mistakes of pronunciation, articulation and 
intonation of the pupil. 
4) While teaching reading the teacher should first try to find out the 
causes of mistakes committed by the students and then try to correct 
them by eradicating the cause of mistake. 
5) While teaching reading the teacher should be aware of the right sitting 
or standing posture for reading. 
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According to Nunan (2003: 74) there are some principles that must 
be applied in teaching reading. Those are: 
1) Exploit the reader background knowledge 
A reader background knowledge can influence reading 
comprehension background knowledge include all of experiences 
that reader brings to a text. If the student is reading unfamiliar 
topic, teacher may need to begin the reading process by building up 
background knowledge.  
2) Build a strong vocabulary base 
Recent research emphasizes the importance of vocabulary 
to successful reading. It is easier for the reader of academic text to 
have high level of vocabularies to help them to understand the 
massage of the text. 
3) Teach for comprehension 
Monitoring comprehension is essential to successful 
reading. Part of that monitoring processes includes verifying that 
the predictions being made are correct and checking that the reader 
is making necessary adjustment when meaning is not obtained. 
4) Work on increasing reading rate 
One focus here is to teach students to reduce their 
dependence on dictionary skill such as scanning, skimming, 
predicting, and identifying main ideas. Get student to approach 
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reading in different ways rather than develop only student speed in 
reading. 
5) Teach reading strategies 
It underscores the active role that student take in strategic 
reading. Teaching them now to do this could be a prime 
consideration in reading. 
6) Encourage reader to transform strategies into classroom 
The goal for explicit method instruction is to move readers 
from conscious control of reading strategies to unconscious use for 
reading skill. 
7) Build assessment and evaluation into teaching 
It can be conducted in quantitative and qualitative 
assessment. Quantitative assessment will include information from 
reading comprehension test and qualitative assessment can include 
reading interest survey. 
8) Strive for continuous improvement as a reading teacher 
The teacher should view themselves as facilitator in the 
classroom, helping the student discover what works best. Other 
principles of learning to reading are: 
a) The student must have purpose and motivation to learn  
b) Learning must have meaning for the learner 
c) A background experience and knowledge is necessary for 
learning 
d) The learner must be active in his learning  
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e) Learning requires the forming of habits 
f) Much learning by association 
g) Learning requires the practice 
h) Favorable attitudes toward learning foster effective learning 
i) Students learn at different rates and in different method 
j) Learning is more effective if the learner knows for what he is 
learning. 
From the principle above, it can be stated that, reading requires 
purpose and motivation, requires meaning for the learner because reading 
must have meaning for the learner. The goal of reading is to enable of 
reader and the reader to get meaning from the printed material. The teacher 
must bring much background information to any reading task. It requires 
active learner and practice.  
g. Indicators of Reading 
Brown (2003: 206) mentions the question of reading involve these 
features:  
1) Main idea (topic) 
The main idea of a paragraph is what the author wants you to know 
about the topic. The main idea is not only in the beginning of the 
paragraph.  
2) Expression /idiom / phrases in context 
The process of making known one's thoughts or feelings. 
3) Inference (implied detail) 
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It means that after you have evidence from reading a passage, you 
can make a logical conclusion based on the evidences.  
4) Grammatical features 
Usually called grammatical categories. It is including tense, 
content, and language features.  
5) Detail (scanning for a specifically stated detail) 
Mention detailed information in text 
6) Excluding facts not written (unstated details) 
Mention information in text not written / not true in the text. 
7) Supporting idea(s) 
Supporting idea should also help you from an impression that will 
that will reveal the topic.  
8) Vocabulary in context 
Vocabulary in context refers to the sentences or the whole 
paragraph surrounding an unfamiliar word. Context clues are used to 
make a good guess at the word’s meaning. 
From the components of reading above, it can be known that the 
students will understand the paragraphs and they must master the 
components of reading first.  
B. Nature of Teaching Techniques 
1. Guided Reciprocal Peer Questioning (GRPQ) 
a. Nature of GRPQ 
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Guided Reciprocal teaching is a cooperative learning 
instructional method in which natural dialogue models and 
reveals learners' thinking processes about a shared learning 
experience. Teachers foster reciprocal teaching through their 
belief that collaborative construction of meaning between 
themselves and students leads to a higher quality of learning 
(Allen, 2003). Students take ownership of their roles in reciprocal 
teaching when they feel comfortable expressing their ideas and 
opinions in open dialogue. 
According to Palincsar and Brown (1984), Reciprocal 
Teaching is a guided reading comprehension strategy that 
encourages students to develop the skills that effective readers 
and learners do automatically (summarise, question, clarify, 
predict and respond to what they are reading). Students use these 
four comprehension strategies on a common text, in pairs or 
small groups. 
During reciprocal teaching, the teacher and students take 
turns assuming the role of teacher in leading this dialog, which 
leads to an interesting group learning experience. 
The Guided Reciprocal Peer-questioning (GRPQ) is a 
cognitive technique instruction that has been shown to develop 
the greatest number of generic skills which include collaboration 
skills, communication skills, critical-thinking skills and problem-
solving skills. Reciprocal peer-questioning is a technique 
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combining cooperation and questioning for training students to 
generate questions and provide focused discussions in small 
groups to refine the reading comprehension of students (King, 
2002). In small group reading processes, the learner is 
simultaneously an active constructor of knowledge and a 
collaborator with peers in a shared construction of meaning 
through discussions (King, 1993). 
GRPQ is a technique that is transferable and can be learned 
by students of all abilities (Rosenshine, 1997).  The GRPQ 
technique is effective, efficient, useful, and reasonably easy to 
use.  It should be considered to be part of the school curriculum 
to cultivate students’ learning strategies among students for 
lifelong learning. 
 
b. Procedure 
According to King (1991), the goal of this technique is to 
generate discussion among student groups about a specific topic 
or content area. The steps of reciprocal peer questioning, as 
below:  
1) The first step is the self-questioning in which students work 
independently and use generic questions as guides to 
generate their own task-specific questions that may be 
answered by themselves. 
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2) The second step is the peer-questioning in which students 
work in small cooperative groups and take turns posing their 
questions to each other and answering each other’s 
questions.  
3) Third, the teacher brings the class together to share and to 
clarify any misunderstandings the students might have.  
 
Table 2.1. Sample of question stems 
 What is the main idea of...? 
 What if...? 
 How does...affect...? 
 What is a new example of...? 
 Explain why...? 
 Explain how...? 
 How does this relate to what I've 
learned before? 
 What conclusions can I draw about...? 
 What is the difference between... 
and...? 
 How are...and...similar? 
 How would I use...to...? 
 What are the strengths and weaknesses 
of...? 
 What is the best...and why? 
 How does .......apply to everyday life? 
 What is the meaning of ......? 
 Why is ......happening? 
 What is the solution to the problem of 
....... ? 
 What conclusions can I draw about 
......? 
 What do you think causes ....? Why? 
 How does ......affect .......? 
 How does......relate to what I've learned 
before? 
 How would I use .......to .......? 
 What is another way to look at .......? 
 What is a new example of .......? 
 What would happen if .......? 
 What are the implications of .......? 
 Why is ....... important? 
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c. Advantages 
Apart from the generic skills generated, the GRPQ 
technique has several advantages in enhancing learning. They 
are: 
1) Questioning can draw students’ attention on a specific issue 
instead of roaming without clear goals and objectives. 
2) Guided questioning is a good technique to activate thinking 
and to commence communication. 
3) The guided nature of the generic question stems plays an 
important role in facilitating students’ learning. For example, 
a question stems such as “What is the difference between X 
and Y?” requires the responders to integrate several concepts 
and draw conclusions (make internal connections) whereas 
“How is X related to Y that we study earlier?” activates prior 
knowledge and helps the learners to integrate the new 
information into existing knowledge structures (make 
external connections). 
4) Most important of all, the technique of GRPQ is transferable 
and can be learned by students of all abilities (Rosenshine, 
1997).  
5) GRPQ is effective, efficient, useful, and reasonably easy to 
use.  It should be considered to be part of the school 
curriculum to cultivate students’ learning strategies among 
students for lifelong learning. 
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Based on the explanation above, the advantage use GRPQ are 
questioning can draw the student attention, guided questioning is 
good technique to activate the students, question stems to 
facilitate the student learning activity, and this technique is 
transferable and easy to use. 
 
d. Disadvantage 
The GRPQ technique has several disadvantages in 
enhancing learning and testing. They are:  
1) GRPQ is often time consuming for students to create a good 
essay. 
2) GRPQ is difficult for students having low ability in English 
to create generic question stems. 
3) GRPQ sometimes is difficult to score with real consistency. 
 
Based on the explanation above, the disadvantage use GRPQ 
are often consuming time, the student has low ability got 
difficulties to create question stems, and sometimes the student got 
difficulties to score with real consistency.  
2. Snowball Throwing Technique 
a. Nature of STT 
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According to Isjoni (2012: 34) snowball throwing is the 
learning technique which it uses the question ball from the paper 
which it is rolled as a ball and it is threw for the other group. 
Widodo (2009) recommends that snowball throwing could 
train students to think more to received message from others, and 
gave that message to friends in one group. These question used 
by the paper than press it be a paper ball and throw the ball to 
other students. Students who get the paper ball than open it and 
answer the question.  
From the explanation above snowball throwing technique is 
a learning technique could train the students to think more to 
received message from others by the paper ball and throw the 
ball to other students.  
 
b. Procedure of STT 
According to Agus Suprijono (2009: 128) describes that 
Snowball Throwing is one of active learning for the direct 
attention of learners to the material presented. The steps of 
snowball throwing technique as follow:  
1) Teacher gives briefly explanation about the material. 
2) The teacher forms the groups and decides a leader for each 
group. 
3) Each leader will be asked later and have the explanation 
related to the material. 
29 
 
29 
 
4) Every student in each group is given one work sheet to write 
one question whatever about the material. 
5) Each student writes the question on the piece of paper. 
6) The paper later is made into a ball and will be thrown from 
one student in a group and the other student in other group 
during more or less 10 minutes. 
7) After getting a ball (one question), the student has a chance to 
answer question written on the paper. 
8) After all students take the turn throwing and answering the 
question, the teacher gives conclusion and evaluation. 
 
c. Advantages and Disadvantages 
Widodo (2009) state that the advantages of snowball throwing 
as follow: 
1) Snowball throwing can increase student brave to give question 
to other student or teacher   
2) It can make student relax  
3) The teaching learning process more attractive  
4) To stimulate the students to brave to ask 
 
And whereas the disadvantages of this technique. Those are: 
1) Snowball throwing need a long time 
2) It can make the noisy class 
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Based on the explanation above, the implementation snowball 
throwing technique have advantages and disadvantages. 
Snowball throwing technique make the student brave to give 
question to other student or teacher, student relax in teaching 
learning process and more attractive. Besides that, this technique 
need a long time in learning process, so the class is noisy.  
 
C. Rational  
The experiment of the research of teaching reading by using Guided 
Reciprocal Peer Questioning can help the teacher to create contexts in which the 
language is useful and meaningful. Guided Reciprocal Peer Questioning is a 
technique which makes students motivated in learning process. To make the 
students more active in learning English is not easy, teacher should be creating 
good atmosphere and make the English lesson more exciting. One of teaching 
learning technique that are appropriate the students of Senior High School is 
Guided Reciprocal Peer Questioning which can teach students’ reading skill. 
Reading is one of language skills which should be mastered by the 
students. In reading, the students are expected to be able to comprehend what they 
have read. According to English syllabus of Senior High School, genres of the 
text that are taught in eleventh grade students of Senior High School are 
descriptive, narrative, analytical exposition / hortatory text, and etc. The students 
are bored during the reading activity in the classroom. Firstly, English teachers 
use inappropriate method to teach reading so the students get bored during the 
lesson. Secondly, the students get difficulties in understanding the meaning of 
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words in English passage. Thus, the students unable to get the message of English 
passage. 
 
D. Previous Study 
There is relevant researcher dealing with the study of reading. It is 
conducted by Dian Putri Utami (2013) with the research entitle “Using Reciprocal 
Teaching to Improve the Reading Comprehension of Grade Viii Students of SMP 
N 13 Yogyakarta”. She concludes that reading comprehension of Grade VIIIB 
students of SMP N 13 Yogyakarta improved through the use of reciprocal 
teaching. 
The other researcher, Eni Destiowati conducted a research entitle “The 
effectiveness of Using Reading Guided Method in teaching reading descriptive 
text at the seventh grade of SMP Kasatriyan 1 Surakarta in the academic year of 
2015/2016. She concludes that using reading guide method is more effective than 
using other method in teaching reading descriptive text at seventh grade of SMP 
Kasatriyan 1 Surakarta in the academic year of 2015/2016. 
There are some researchers giving evidences of the implementation of 
GRPQ. Alison King and Rosenshine did quite a lot research on GRPQ. In these 
studies, students were trained in question generation by using generic question 
stems to create their own specific questions relating to material presented in class.  
Then, working in small groups, students posed their questions to their peers as a 
way of helping each other monitor the comprehension of the material and remedy 
any comprehension problems.  Students in the GRPQ group performed better on 
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achievement tests than did students who simply discussed the material in small 
groups in an unstructured manner. 
Their studies can be categorized into several types according to their 
specific aims. The first category of studies compared the general effect of GRPQ 
with other treatments on lecture comprehension.  For example, King (1989) 
compared the effects of the GRPQ treatment with guided self-questioning 
treatment, group discussion, and independent review on the quality of verbal 
interaction and achievement.  The result indicated that the peer questioners 
showed better recall and understanding. 
Similar studies were conducted by King (1990, 1991b) to compare the 
effect of peer-questioning and discussion on lecture comprehension.  The findings 
showed that GRPQ facilitated the giving of high-level elaboration responses.  
Besides, students in the peer-questioning group outperformed the discussion 
group on lecture comprehension. One point that is unclear in these studies is the 
relative role of the questioning peers versus the specific question stems.  
King (1990) compared guided versus unguided reciprocal peer-questioning 
treatments.  Students in the GRPQ group were trained to generate questions using 
the set of question stems.  Those in the unguided reciprocal peer-questioning 
group followed exactly the same training procedures as the guided questioners.  
However, they were not provided with the set of stems to guide them in question-
generation. Results indicated that guided questioners outperformed unguided 
questioners on comprehension of the lecture material. Guided questioners gave 
significantly more elaborations and received significantly more explanations in 
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response to their questions. These findings lend support to the importance of the 
question stems in GRPQ. 
Similarly, King (1991a) studied the effects of training in strategic 
questioning on children’s problem-solving performance among three conditions.  
Partners in the guided questioning condition were trained to ask and answer each 
other’s strategic questions.  Students in the unguided questioning condition were 
instructed to ask and respond to the partner’s questions, but they received neither 
a set of questions nor training in questioning skills.  Students in the control group 
received neither training nor instructions regarding questioning.  Results indicated 
that training in the guided questioning strategy for problem-solving can facilitate 
the problem-solving process and outcomes. The students who had received 
training and practice in asking and answering strategic questions were more 
successful than other groups in solving a novel computer problem.  They also 
performed significantly better than their untrained peers on the paper-and-pencil 
test of problem solving ability.  Furthermore, the guided questioners gave more 
explanations to each other. 
From the findings, the implications for classroom learning are as follows. 
Firstly, prior knowledge plays an important role.  Amount and type of prior 
knowledge strongly affect what students learn. The explanation should be relevant 
to the question raised and is understood and internalized by the target student.  
Then, training on the use of questioning stems, especially high level ones, is 
necessary. The questions stems are given on the type and level of questions so that 
students are motivated to ask appropriate questions to meet their needs. Training 
to enhance the process of peer interaction is necessary (e.g., communication skills, 
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explanation skills and questioning sequencing).  Lastly, studies showed that 
GRPQ is effective for various levels of students’ learning.  It supports the concept 
and practice of collaborative learning. 
 
E. Hypothesis 
In this paper the hypothesis can be formulated as follows: GRPQ 
technique is effective than snowball throwing technique to teach reading at 
eleventh grade of MAN Sukoharjo in academic year 2017/2018. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
Experimental study is chosen in conducting this research. The purpose 
experimental study is to determine cause and effect relationship. Through 
experiment, cause and effect relationship can be identified. Because this ability to 
identify caution, the experimental approach has come to represent the prototype of 
scientific method for solving problems (Johnson and Christensen, 2000: 23). 
By experimental study, the researchers find out the effect of at least one 
independent variable or one dependent variable. This study involves two kinds of 
variables. The first is independent variable, it is experimental or treatment 
variable. The independent variable is the teaching technique (X). The second 
variable is reading skill as dependent variable (Y).  
According to Ary et.al (2010:302) stated as follows:  
“Experimental designs may also be classified according to how well they 
provide control of the treats to internal validity: pre-experimental, true experimental, and 
quasi experimental design. Pre experimental designs do not have random assignment of 
subjects to groups or other strategies to control extraneous variables. True experimental 
designs (also called randomized designs) use randomization and provide maximum 
control of extraneous variables. Quasi experimental designs lack randomization but 
employ other strategies to provide some control over extraneous variables.” 
 
This research is a quasi-experimental with cluster random sampling, 
pretest posttest design. The quasi-experimental approach introduces considerably 
more threats to internal validity than the true experiment (Creswell, 2012: 310). In 
this research, there were two group choose randomly, the first group will give a 
treatment called experimental group and the control group also give a treatment. 
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Table 3.1 Research Design 
 
Group Date & Times Pre 
test  
Treatment Post 
Test 
Experimental 1. Meeting 1 Selasa, 8 
Agustus 2017 (Pretest) 
2. Meeting 2 Selasa, 15 
Agustus 2017 (Giving 
Treatment) 
3. Meeting 3 Selasa, 22 
Agustus 2017 (Giving 
Treatment) 
4. Meeting 4 Selasa, 29 
Agustus 2017 (Giving 
Treatment) 
5. Meeting 5, Selasa, 5 
September 2017 (Posttest) 
 
O  3X O  
Control 1. Meeting 1 Rabu, 9 
Agustus 2017 (Pretest) 
2. Meeting 2 Rabu, 16 
Agustus 2017 (Giving 
Treatment) 
3. Meeting 3 Rabu, 23 
Agustus 2017 (Giving 
Treatment) 
4. Meeting 4 Rabu, 30 
Agustus 2017 (Giving 
Treatment) 
5. Meeting 5 Rabu, 6 
September 2017 (Posttest) 
O  3X O  
 
O = Measurement 
X = Treatment given to experimental group 
Cohen, (2007: 283) 
 
 
 
37 
 
37 
 
Table 3.2 Treatment Design 
 
Activities Experimental Group / 
GRPQ 
Control Group /  
Snowball Throwing 
Pre-teaching 
(Opening) 
1. Greeting 
2. Praying 
3. Checking attendance 4. 
Stating a topic of the lesson 
5. Explain the objective of 
the lesson 
6. Explain the benefits of 
the lesson  
1. Greeting 
2. Praying 
3. Checking attendance  
4. Stating a topic of the 
lesson 
5.Explain the objective of 
the lesson 
6. Explain the benefits of 
the lesson 
While-teaching 
1. Teacher give lecture 
about topic / content 
area then give some 
examples. This is to 
provide an overview of 
the text. 
2. The teacher then 
introduced a list of 
open-ended questions, 
as generic prompts, to 
1. Teacher gives briefly 
explanation about the 
material. 
2. The teacher forms the 
groups and decides a 
leader for each group. 
3. Each leader will be 
asked later and have 
the explanation related 
to the material. 
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formulate specific 
questions, such as 
factual, comprehensive, 
and inferential 
questions. 
3. Teacher give some 
examples text. For 
example, analytical 
exposition text then 
orders to all of students 
to choose one of them. 
4. The teacher assigned a 
text and asked students 
to use generic questions 
as a guide to generate 
two or three questions, 
and answer. 
5. They evaluated the 
answers, reconciled 
differences among their 
peer predictions of the 
answers, and corrected 
their thinking. Finally, 
each group recorded the 
best answers for three 
questions and submitted 
4. Every student in each 
group is given one 
work sheet to write one 
question whatever 
about the material. 
5. Each student writes the 
question on the piece 
of paper. 
6. The paper later is made 
into a ball and will be 
thrown from one 
student in a group and 
the other student in 
other group during 
more or less 10 
minutes. 
7. After getting a ball 
(one question), the 
student has a chance to 
answer question 
written on the paper. 
8. After all students take 
the turn throwing and 
answering the question, 
the teacher gives 
conclusion and 
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them. 
6. The students brought the 
questions they 
formulated to the class 
and took turns posing 
their questions to group 
members and discussed 
the text by using 
student-generated 
questions as a guide. 
7. The peer-questioning 
phase, each group 
submitted a sheet 
comprising three 
questions and their 
answers. 
8. The teacher then 
convened the class to 
clarify problems that the 
students encountered. 
9. Finally, the teacher 
gives conclusion about 
the material.  
evaluation. 
Post-teaching 
(Closing) 
1. Summarizing the lesson 
2. Doing reflection 
3. Preparing the forth 
1. Summarizing the lesson 
2. Doing reflection 
3. Preparing the forth 
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coming topic/lesson 
4. Leave taking 
coming topic/lesson 
4. Leave taking 
 
B. Subject of the Research 
The research was conducted at the eleventh grade Students of MAN 
Sukoharjo which is located on K.H Samanhudi Street, Jetis, Sukoharjo. This 
school has three grade. The grades are tenth grade, eleventh grade, and twelfth 
grade. Each grades consist 7 until 9 classes.  
Based on the interview with the teacher. Students has many problems in 
reading and the teacher still has problem in teaching technique. Based on the 
observation student have difficulties in teaching reading and little practice in 
reading.  
 
C. Population, Sample, and Sampling 
1. Population 
According to Muijs (2004: 15), population is the group of people 
we want to generalize to. Scott and Deirde (2009: 26) argued that 
population is the universe of people to which the study could be 
generalized, and a sample is the subject of people from the population who 
will participate in the current study.  
The population of this research is the eleventh grade students of 
MAN Sukoharjo in the academic year of 2017/2018. There are seven 
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classes for the eleventh grade students of the school. They are 562 students 
that are divided into three grades namely grade X, XI, and XII. 
 
2. Sample 
Sample is a part of population. It means that sample is a part of 
population from which the research data are obtained. The sample should 
represent the population since the research result will be generalized to the 
population. 
When large populations, and researchers may not learn all that 
there is in the population (Sugiyono 2013: 118). The samples of this 
research are the second grade science 1 and science 3 of MAN Sukoharjo 
in the academic year 2017/2018. The number of students of each class is 
30 students. So, the total number of the students in both classes is 60 
students. The experimental class used GRPQ technique while the control 
class used snowball throwing technique.   
 
3. Technique of Sampling 
Arifin (2011:216) states that sampling is the way to take the 
sample and usually depend on the technique or type of sampling that used. 
According to Darmawan (2013: 238) states that sampling is the number of 
group members and random samples taken necessary and appropriate 
between the subject and the number of established measurement 
procedures. 
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In this research, the researcher used cluster random sampling. 
Sugiyono (2013: 121) states that cluster random sampling is a sampling 
technique used to determine the sample when the object will be examined 
or the data source is very wide. The procedure of the cluster random 
sampling as below:  
a. The researcher made a list of all classes 
b. The researcher wrote each class name on small paper 
c. The researcher rolled the paper 
d. The researcher took the rolled paper into box 
e. The researcher shakes the box and took two rolled paper. For example, 
the first rolled paper was class A, it become experimental group. The 
second rolled paper was class B, it become control class.  
 
D. Technique of Collecting Data 
In this research, the researcher used quantitative method. According to 
Muijs (2004: 1), quantitative research is explaining phenomena by collecting 
numerical data that are analyzed using mathematically based methods (in 
particular statistics). In this experimental research, the researcher used observation 
and test to collected the data. In quantitative data is taken from observation and 
test.  
1. Test  
Arikunto (2006: 150) suggest that test is a series of questions or 
exercises and other tools used to measure the skills, knowledge, 
intelligence, ability or talent possessed by individuals or groups. Other 
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definition, Arifin (2012: 226) states that test is a measurement technique in 
which there are a variety of questions, statements, or series of tasks that 
must be done or answered by respondents. 
Steps to prepare of the test as follows: first, determine what type of 
test is, for example reading. Then, selecting the text that we use for test. 
Selecting the text for instrument is important because it concerns the 
purpose of research. Third, we must to know the indicators of reading so 
we can to make the question of the instrument.  
Based on the definition above, it can be concluding that test is a 
method to measure persons’ knowledge, skill, ability, or technique with 
variety of questions and statement. 
Reading skill test intends to collect data of student’s reading skill. 
The test of reading skill is an objective test from multiple choice tests, 
because it was easier to get data of reading skill. The test items consisted 
of items and there are five options (a, b, c, d, e) in reach item and students 
are required to choose the correct answer by crossing one of the five 
options to provide in the test sheet. 
a. Pre-test 
The pre-test for the students is carried out to get their score. 
The students are given a multiple choice test about reading. It is to 
know students’ ability about reading. 
b. Post-test 
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The post-test is given in multiple choices also. This test is 
conducted to know the improvement of students’ ability in reading 
after the researcher give treatments to the students.  
 
2. Validity 
Validity is an important key to effective research. Validity is a 
requirement for both quantitative and qualitative research (Cohen, 2007: 
133). According to Creswell (2012: 159), validity is the development of 
sound evidence to demonstrate that the test interpretation. It means that of 
scores about the concept or construct that the test is assumed to measure.  
                                 
Where: 
 = the coefficient of validity 
 = mean score of correct answer 
 = mean of total score 
 = the proportion of correct answer 
  = the proportion of incorrect answer 
  = standard deviation of total score 
 
                                                                                     (Arikunto, 2002: 252) 
 
The test items are valid if r obtained is higher than r table or ro > rt and 
invalid if r obtained is lower than r table or ro < rt. 
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3. Reliability 
According to Arikunto (2006: 178) reliability is an instrument that 
can reasonably believe to be used as a data collection tool for instrument is 
already good. other experts said that reliability is the degree of consistency 
instrument concerned. In determining the reliability of test, the researcher 
use Kuder-Richardson (K-R 21) formula to measure the test of reading 
comprehension. 
 
Alpha formula: 
 
 
Where: 
rkk = Kuder Richardson formula 20 reliability coefficient 
k = the number of test items 
p = the proportion of test takers who pass the items 
q = the proportion of test takers who fail the items 
St2 = the variance of the total test scores 
( Arikunto 2002: 163 ) 
 
The instrument is reliable if r obtained or rkk is higher than r table or ro 
> rt and unreliable if r obtained is lower than r table or ro < rt. 
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E. Technique of Analyzing Data 
The researcher analyzes the data using descriptive analysis, perquisite test and 
T-test. 
1. Data Description 
The descriptive analysis consists of mean, median, mode and standard 
deviation of the reading score. The formula of mean, median, mode and 
standard deviation as follows: 
a. Mean 
Mean is the average value of data group. It is gained from 
summing up all individual data of the group and dividing it by the total 
of the individuals. The formula of mean score as follows: 
  
Where:  
∑fi = frequency of students score 
 = midpoint of students score  
n = the sum of students 
b. Median  
Median is the central value of a data group. It is gained by pacing 
the middle value of the data ranged from the lowest to the highest or 
inversely. The formula of median as follows: 
                           Me = L+ i  
 
Where:  
Md = the median 
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L = the lower limit of the interval within which the 
median lies. 
i = the interval size 
cfb = the cumulative frequency in all interval below the 
interval containing the median. 
fw = the frequency of cases within the interval 
containing the median. 
n = the sum of group 
c. Mode 
Mode is the most frequent value of a data group. It is gained by 
counting the similar data and finding the highest. The formula of mode 
as follows: 
    Mo = L + i   
 
 
Where: 
Mo = mode  
L = the lower limit of the interval within which the 
modes lies 
i = interval (class width) 
f1  = the frequency of the interval containing mode 
reduced by that the previous interval. 
f2  = the frequency of the interval containing mode 
reduced by that the previous interval. 
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d. Range 
Range is the gap between the highest and the lowest value in a data 
group. It is gained by subtracting the highest value with the lowest 
value. The formula of range as follows: 
R = Xt - Xr 
Where: 
R = range 
Xt = the highest value 
Xr = the lowest value 
 
e. Standard deviation 
Standard deviation is the distance of an individual value from the 
mean. The formula of standard deviation as follows: 
 
 
Where: 
Sd = standard deviation 
∑f1 = frequency of students 
x1 = students score 
n = sum of students 
 
2. Pre-requisite test 
It was used to know the legality of sample. 
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a. Normality test 
Normality test is used to determine whether the data of 
experimental and control group come from normal distribution or not. 
The steps as followed: 
1) Calculating s value with the following formula: 
 
Where: 
 = students score 
 = the average of students score 
 = sum of students 
2) Calculating z, with the following formula: 
 
3) Comparing the maximum result of L for each item of questions 
with Lt and the normality test could be found. If L max > Lt, the 
distribution of the test does not run normally but if L max ≤ Lt the 
distribution of the test run normally. 
 
b. Homogeneity 
Homogeneity test is intended to show that two or more groups of 
data samples come from population having the same variants. The 
formula of homogeneity is as follow: 
1) Determining variance (si2) 
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2) Seeking S2 
 
3) Determining Log S2 
4) Seeking B value 
 
5) Seeking Xo2 
 
6) Xo2 compare with Xt2 in table chi square 
 
If Xo is lower than Xt it means that the data are homogeneous. 
(Sugiyono, 2013:137). 
 
3. Hypothesis T-test 
The researcher gives posttest for students’ reading on analytical exposition 
text both the experimental and control group. The results are scored and mean 
score of two groups will be determined. Then the mean is compared by using 
T-test formula. T-test will be used to differentiate if the students’ result of 
reading on analytical exposition text taught by using GRPQ technique is 
significant or not. The t-test formula is as follow: 
 
 
 
Where: 
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X1  = the mean of experimental group 
X2  = the mean of control group 
t   = the effectiveness of the treatment (the t value) 
Sx1-x2 = variant    
        (Sugiyono, 2013:273) 
The value of the t-test is consulted to the value of t table in the 
appropriate degree of freedom at the level of significance = 5% (0.05). The 
degree of freedom can be determined by using the formula: . 
The researcher formulates the statitiscal hypothesis that consist of null 
hypothesis (H0) and alternative hypothesis (Ha). The statistical hypothesis as 
follows:  
The difference in reading skill between students who are thaught by using 
GRPQ and students who are taught by using Snowball Throwing Technique.  
H01 :  
Ha1 :  
 
H01 : There is no significant difference in reading skill between the 
students who are taught by using GRPQ and students who are 
thaught by using Snowball Throwing. 
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Ha1 : The students who are taught by using GRPQ have better 
reading skill than students who are taught by using Snowball 
Throwing.  
Where: 
A1: The mean score of the experimental group 
A2: The mean score of the control group 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
1. Research Findings 
The purpose of this research was to know whether there is significant 
difference in teaching reading between students who are taught by using 
Guided Reciprocal Peer Questioning Technique and those who are taught by 
using Snowball Throwing Technique. This research was conducted at eleventh 
grade students of MAN Sukoharjo in the academic year of 2017/2018. The 
researcher took two classes, as the subjects; XI IPA 1 and XI IPA 3. 30 XI 
IPA 1 students were treated as the experimental group, while 30 XI IPA 3 
students were treated as the control group. The experimental group was taught 
by using Guided Reciprocal Peer Questioning, meanwhile the control group 
was taught by using Snowball Throwing Technique. 
1. Description of the Data  
The data analyzed in this research was the result of the test. After 
giving treatment to both groups, the researcher gave a test to the students. 
In this research, the researcher used same material but the techniques 
used were different and after treatment the researcher gave a test to the 
students. The scores of the student were compared by using t-test formula 
to prove whether there is any significant difference between the two 
groups and to find which group were higher scores. 
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After teaching reading process was done at two classes that were 
XI IPA 1 as the experimental class and XI IPA 3 as the control class, 
here the result of reading skill. The researcher got the data from the 
post test was given after treatment finished. Then, the data are 
explained in detail. Based on descriptive statistic includes the mean, 
mode, median, standard deviation, and frequency distribution then 
followed by histogram and polygon. The descriptions of the data are 
based on the groups analyzed which are divided into two groups. 
a. The Students Reading Achievement Data Pre Test in Experimental 
Group by Using Guided Reciprocal Peer Questioning 
The data of reading test on the students who are taught by 
using Guided Reciprocal Peer Questioning technique in 
experimental class. Descriptive analysis of the data of students in 
experimental class shown in Table 4.1. 
No Nama Pre Test 
1 ARH 63 
2 AHB 66 
3 AMA 56 
4 AAH 60 
5 BN 70 
6 DNA 66 
7 DNS 60 
8 DNAH 73 
9 FSA 56 
10 FFA 60 
11 HZH 53 
12 LRA 73 
13 LWES 60 
14 LKA 63 
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15 ML 63 
16 MG 56 
17 MFA 76 
18 MHI 56 
19 MNA 66 
20 SA 63 
21 SJ 60 
22 TAP 56 
23 TH 66 
24 VFI 50 
25 ZS 63 
26 AM 76 
27 TSS 63 
28 GAP 53 
29 SEP 70 
30 LS 60 
Table 4.1 PreTest Score in Experimental Group 
From the Table 4.1, it can be seen that the lowest score is 50, while 
the highest score is 76. The mean is 63.17, the mode is 61.83, the median 
is 62.42 and the standard deviation is 6.781. The frequency distribution of 
the data pretest experiment is in Table 4.2; histogram and polygon are 
presented in Figure 4.1 
class 
limit 
class 
boundaries 
mid point 
(X1) 
Tally Frequency (f1) Percentage f1X1 
50 - 54 49.5 - 54.5 52 III 3 10 156 
55 - 59 54.5 - 59.5 57 IIIII 5 16.66666667 285 
60 - 64 59.5 - 64.5 62 IIIII IIIII II 12 40 744 
65 -69 64.5 - 69.5 67 IIII 4 13.33333333 268 
70 - 74 69.5 - 74.5 72 IIII 4 13.33333333 288 
75 - 79 74.5 - 79.5 77 II 2 6.666666667 154 
        30 100 1895 
Table 4.2 Frequency Distribution Pretest in Experimental Group 
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Figure 4.1 Histogram and Polygon Pretest in Experimental Group 
b. The Students Reading Achievement Data Post Test in 
Experimental Group by Using Guided Reciprocal Peer Questioning 
The data of reading test on the students who are taught by 
using Guided Reciprocal Peer Questioning technique in 
experimental class. Descriptive analysis of the data of students in 
experimental class shown in Table 4.3. 
No Nama 
Score 
1 ARH 76 
2 AHB 80 
3 AMA 76 
4 AAH 73 
5 BN 80 
6 DNA 73 
7 DNS 80 
8 DNAH 83 
9 FSA 73 
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10 FFA 80 
11 HZH 76 
12 LRA 86 
13 LWES 70 
14 LKA 76 
15 ML 80 
16 MG 80 
17 MFA 90 
18 MHI 76 
19 MNA 70 
20 SA 83 
21 SJ 73 
22 TAP 80 
23 TH 83 
24 VFI 80 
25 ZS 76 
26 AM 76 
27 TSS 66 
28 GAP 70 
29 SEP 70 
30 LS 86 
Table 4.3 Post Test Score in Experimental Class 
From the Table 4.3, it can be seen that the lowest score is 66, while 
the highest score is 90. The mean is 78.3, the mode is 81, the median is 
79.04 and the standard deviation is 5.555261. The frequency distribution 
of the data posttest experiment is in Table 4.4; histogram and polygon are 
presented in Figure 4. 
class 
limit 
class 
boundaries 
mid-
point 
(X1) 
Tally 
Frequency 
(f1) 
Percentage f1X1 
65 – 69 64.5 - 69.5 67 I 1 3.333333333 67 
70 – 74 69.5 - 74.5 72 IIIII III 8 26.66666667 576 
75 – 79 74.5 - 79.5 77 IIIII II 7 23.33333333 539 
80 – 84 79.5 - 84.5 82 IIIII IIIII I 11 36.66666667 902 
85 – 89 84.5 - 89.5 87 II 2 6.666666667 174 
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90 – 94 89.5 - 94.5 92 I 1 3.333333333 92 
        30 100 2350 
Table 4.4 Frequency Distribution Posttest in Experimental Group 
 
 
Figure 4.2 
Histogram and Polygon Posttest in Experimental Group 
c. The Students Reading Achievement Data Pre Test in Control 
Group by Using Snowball Throwing Technique 
The data of reading test on the students who are taught by 
using Snowball Throwing technique in control class. Descriptive 
analysis of the data of students in control class shown in Table 4.5.  
No Nama Pre Test 
1 APW 
60 
2 AS 
63 
3 CR 
53 
4 CRDA 
60 
59 
 
59 
 
5 DCR 
50 
6 DAK 
66 
7 DNF 
63 
8 FAA 
70 
9 FF 
53 
10 FMA 
56 
11 FHNIS 
66 
12 FPA 
56 
13 GW 
56 
14 HNF 
53 
15 KDC 
76 
16 LAA 
76 
17 NTU 
60 
18 NA 
50 
19 NBA 
73 
20 PANI 
70 
21 RS 
70 
22 REN 
60 
23 SSER 
70 
24 SRP 
66 
25 SR 
63 
26 WEPD 
70 
27 WNS 
53 
28 WA 
50 
29 ZIP 
56 
30 RST 
60 
Table 4.5 Pretest Score in Control Group 
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From the data, the lowest score is 50, while the highest 
score is 76. The mean is 62.5, the mode is 62.36, the median is 62 
and the standard deviation is 7.876. The frequency distribution 
shown in Table 4.6; histogram and polygon shown in Figure 4.3. 
class 
limit 
class 
boundaries 
mid point 
(X1) 
Tally Frequency (f1) Percentage f1X1 
50 - 54 49.5 - 54.5 52 IIIII II 7 23.33333333 364 
55 - 59 54.5 - 59.5 57 IIII 4 13.33333333 228 
60 - 64 59.5 - 64.5 62 IIIII III 8 26.66666667 496 
65 - 69 64.5 - 69.5 67 III 3 10 201 
70 - 74 69.5 - 74.5 72 IIIII I 6 20 432 
75 - 79 74.5 - 79.5 77 II 2 6.666666667 154 
        30 100 1875 
Table 4.6 Frequency Distribution Pretest in Control Group 
 
Figure 4.3 Histogram and Polygon Pretest in Control Group 
d. The Students Reading Achievement Data Post Test in Control 
Group by Using Snowball Throwing Technique 
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The data of reading test on the students who are taught by 
using Snowball Throwing technique in control class. Descriptive 
analysis of the data of students in control class shown in Table 4.7.  
No Nama 
Score 
1 APW 63 
2 AS 70 
3 CR 66 
4 CRDA 70 
5 DCR 70 
6 DAK 66 
7 DNF 70 
8 FAA 63 
9 FF 56 
10 FMA 76 
11 FHNIS 63 
12 FPA 66 
13 GW 70 
14 HNF 63 
15 KDC 73 
16 LAA 76 
17 NTU 60 
18 NA 70 
19 NBA 80 
20 PANI 70 
21 RS 70 
22 REN 60 
23 SSER 63 
24 SRP 66 
25 SR 70 
26 WEPD 66 
27 WNS 70 
28 WA 60 
29 ZIP 70 
30 RST 80 
 
Table 4.7 Post Test Score in Control Group 
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From the data, the lowest score is 56, while the highest 
score is 80. The mean is 69, the mode is 73.4, the median is 69.9 
and the standard deviation is 5.770018. The frequency distribution 
shown in Table 4.8; histogram and polygon shown in Figure 4.4. 
class 
limit 
class 
boundaries 
mid-
point 
(X1) 
Tally 
Frequency 
(f1) 
Percentage f1X1 
55 - 59 54.5 - 59.5 57 I 1 3.333333333 57 
60 - 64 59.5 - 64.5 62 IIIII III 8 26.66666667 496 
65 - 69 64.5 - 69.5 67 IIIII 5 16.66666667 335 
70 - 74 69.5 - 74.5 72 IIIII IIIII II 12 40 864 
75 - 79 74.5 - 79.5 77 II 2 6.666666667 154 
80 - 84 79.5 - 84.5 82 II 2 6.666666667 164 
        30 100 2070 
 
Table 4.8 Frequency Distribution Posttest in Control Group 
 
 
Figure 4.4 Histogram and Polygon Posttest in Control Group 
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2. Pre Requisite Test 
a. Normality and Homogeneity Test 
Before analyzing the data using inferential analysis, normality 
and homogeneity test had to be done. The normality test was to 
know that the sample is in normal distribution and the homogeneity 
test was to know that the data were homogeneous. Each test was 
presented in the following section. 
a. Normality Test 
The sample is in normal distribution if Lo (L obtained) is 
lower than Lt (L table), a=0.05. L stands for Lilliefors. 
No  Data  Number of 
Sample 
L obtained L table Alpha Distribution 
of Population 
1 Experimental 
Class 
30 
 
0.1304973 
 
 
0.161 
 
0.05 Normal 
2 Control Class 30 
 
0.1557904 
0.161 
0.05 Normal 
Table 4.9 Normality Test 
The table above showed the normality of the data in both 
groups. For better explanation, below is the description of each 
point. The result of normality test of the data in the experimental 
group after being given the technique by using GRPQ shows that 
the highest score (Lo) is 0.1304973 and L table for n=30 at the level 
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of significance of Alpha (α=0.05) is 0.161. it means that Lo is 
lower than L table or (0.1304973<0.161) so the sample is in normal 
distribution.  
The result of normality test of the data in the control group with 
the student who were taught by using snowball throwing technique 
that the highest score (Lo) is 0.1557904 and L table for n=30 at the 
level of significance of alpha (α=0.05) is 0.161. it means that Lo is 
lower than L table or (0.1557904<0.161) so the sample is in normal 
distribution.  
It can be concluded that the sample in experimental and control 
class is in normal distribution. 
 
b. Homogeneity Test 
Homogeneity test is used to know whether the data of the 
students’ achievement is homogeneous or not. The result of the 
data is shown in table 4.10.  
(XO)2 0.041676846 
(Xt)2 3.841 
STATUS HOMOGENOUS 
Table 4.10 Homogeneity Test 
Based on table above, it can be concluded that the data 
is homogeneous because Xo is lower than Xt. 
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c. Hypothesis Testing 
The hypothesis test result show that both of the classes had 
differences in the post test score. The researcher examined the 
data in the following steps to respond the objectives of the 
study. Firstly, the posttest by giving reading test was done in 
both groups. In experimental group by using Guided 
Reciprocal Peer Questioning and control group by using 
Snowball Throwing. Secondly, the result of the test is scored 
by using analytic scale. Thirdly, the means score of the two 
groups are determined. Finally, the two means are compared by 
applying t-test formula. T-test is used to differentiate if the 
students’ result of students’ reading comprehension by using 
GRPQ and without GRPQ is significant or not. 
Hypothesis test can be done after the score of the posttest of 
reading has been fulfilled. the calculation of the test is analyzed 
by using independent sample T-test. Independent sample T-test 
is aimed to know the influence of GRPQ to teach reading. The 
result of independent sample T-test can be seen in table 4.11. 
to 6.496451 
tt (58. 0.05) 2.0017 
Status SIGNIFICANT 
Table 4.11 Hypothesis Testing 
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Table shows the result of hypothesis testing. The value of 
T-test is known that T test (6.496451) is higher than T table 
(2.0017). It means that there is significant difference in reading 
for the students taught by using GRPQ technique. It shows that 
Ha is accepted and Ho is rejected.  
 
2. Discussion 
The hypothesis testing with t test had result that there is a significant 
difference of the students reading achievement between those who are taught 
using Guided Reciprocal Peer Questioning and those who are taught using 
Snowball Throwing Technique. It can be proved from the result of T test 
(6.496451) which higher than T table (2.0017). The α from T-test is 0.05 and 
n=30. The result of analysis showed that mean score ( ) of the students who 
are taught using GRPQ (78.33) is higher than those who are taught using 
Snowball Throwing Technique (69). It means that the students who are taught 
using GRPQ have better reading achievement than those who are taught using 
Snowball Throwing Technique. 
The data analysis showed the better effect of teaching technique using 
GRPQ of students reading achievement. Teaching reading by using GRPQ 
could improve the students reading achievement because the GRPQ 
encourages the students to involve habit in reading process. It was shown 
when the students participated in teaching reading process by paying attention 
toward the material in the text. By using GRPQ in the class is effective to their 
reading which activities make them active in learning process. The teacher 
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give lecture about topic / content area then give some examples. This is to 
provide an overview of the text. Then, the teacher introduced a list of open-
ended questions, as generic prompts, to formulate specific questions, such as 
factual, comprehensive, and inferential questions. The teacher gives some 
examples text. Then the teacher assigned a text and asked students to use 
generic questions as a guide to generate two or three questions, and answer. 
They evaluated the answers, reconciled differences among their peer 
predictions of the answers, and corrected their thinking. Finally, each group 
recorded the best answers for three questions and submitted them. The 
students brought the questions they formulated to the class and took turns 
posing their questions to group members and discussed the text by using 
student-generated questions as a guide. The peer-questioning phase, each 
group submitted a sheet comprising three questions and their answers. The 
teacher then convened the class to clarify problems that the students 
encountered. Finally, the teacher gives conclusion about the material. From 
those activities, the students can be easier to learning reading. They would be 
more focused work individually and they were also responsible to their own 
work. The researcher always gave questions based on the text when the 
students did not pay attention to the lesson. It aimed to make students focused 
to the material.  
This study revealed that guided reciprocal peer questioning was more 
effective than snowball throwing in enhancing the English reading 
comprehension of students. The researcher inferred from the process of guided 
reciprocal peer questioning to explain the result. First, guided reciprocal peer 
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questioning technique required students to conduct self-questioning prior to 
classes, which motivated them to spend more time actively previewing the 
next. During the self-questioning phase, to generate their own questions and 
receive answers, students had to extend additional efforts to read the text, 
identify key ideas and relationships among that ideas, and integrate them into 
their prior knowledge. Such cognitive process facilitated their understanding 
of the text effectively. The result is consistent with the findings of previous 
studies (King, 1991). 
During the peer-questioning phase, peer collaboration of guided 
reciprocal peer questioning provided a media for students to question each 
others’ ideas, propose alternatives, and request explanations. In front of the 
class, one of students in one group might confront the conflicting viewpoints 
and different understandings of the text by others. To resolve these cognitive 
conflicts, they had to understand each others’ perspectives, clarify ideas, make 
explanations to defend their own ideas and persuade their peers, modify their 
own thinking to achieve an agreement, and construct a shared understanding 
of the text (King, 1991). In this phase, cooperating with peers to engage in 
productive discussion enabled students to work on reading materials more 
deeply and broadly with the help of other group members. In addition, they 
obtained encouragement, support, and achievement, which enhanced their 
learning motivation. Furthermore, some social pressures from peers also 
forced them to propose suitable questions and provide elaborate answers.  
To summarize, guided reciprocal peer questioning improving the 
English reading comprehension of students is primarily attributable to self-
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questioning, which ensures that students actively engaging with the texts, and 
peer-questioning, which provides them with opportunities to cooperate with 
others to elaborate on the texts and achieve enhanced comprehension. 
Regarding the English reading comprehension performance among 
students of different proficiencies for eleventh grade of MAN Sukoharjo, 
guided reciprocal peer questioning seemed to be more effective on the high-
proficiency students, but offered limited effects on the low-proficiency 
students.  
However, some of the low-proficiency students complained that some 
articles were exceptionally difficult to read and understand, even when 
working with peers. Therefore, we inferred that when the low-proficiency 
students did not comprehensively understand the texts, they might have had 
difficulty generating appropriate questions and responding correctly to 
questions. Furthermore, during peer-questioning discussions, they might lack 
confidence to explain and defend their opinions. Therefore, guided reciprocal 
peer questioning processing improved their reading for eleventh grade 
students of MAN Sukoharjo. This finding indicates that the appropriate 
difficulty levels of texts are the key for effective guided reciprocal peer 
questioning technique; therefore, we suggest the future researchers should 
carefully select reading texts and might include the effects of material 
difficulty levels in their studies on guided reciprocal peer questioning 
technique. 
Based on the explanation above, reading is an active process of trying 
to comprehend the meaning of a text. The students of the experimental group 
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got score much better than control group. The technique of teaching is one of 
the factors that influence the result of the study. In the process of teaching, the 
teacher must choose appropriate technique, so the students will enjoy the 
lesson. Based on the result of tests, the process of learning English using 
Guided Reciprocal Peer Questioning as a reading teaching technique of MAN 
Sukoharjo is more effective to teach reading than Snowball Throwing 
Technique.  
 
 
 
 
 
 
 
 
 
 
 
 
71 
 
71 
 
CHAPTER V 
CONCLUSION, IMPLICATIONS AND SUGGESTION 
 
A. Conclusion 
The objective of this research is to find out whether applying GRPQ in 
teaching reading for eleventh grade students of MAN Sukoharjo in academic 
year 2017/2018. Based on the research results, it can be concluded that there is 
significant difference between students who were taught using Guided 
Reciprocal Peer Questioning Technique and the student who were taught 
using Snowball Throwing Technique. GRPQ Technique was successful to be 
used as reading teaching technique in MAN Sukoharjo. The students who are 
taught by using GRPQ Technique have better comprehension in reading than 
those taught by using Snowball Throwing Technique.  
The mean score both experimental class and control class were 
differences. The pretest score of reading in experimental class that was taught 
using Guided Reciprocal Peer Questioning at eleventh grade students of MAN 
Sukoharjo was 63.16. The pretest score reading the control class that was 
taught Snowball Throwing before getting a treatment was 62.5. After the 
researcher gave treatments both of experimental class and control class the 
mean score of students was higher than before. The post test score of reading 
in experimental class was 78.3 and the posttest in control class was 69. 
From the statement above, it can be concluded that Guided Reciprocal 
Peer Questioning is effective to teach reading. Students who are taught using 
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Guided Reciprocal Peer Questioning is more active in studying than students 
who are taught using Snowball Throwing Technique. 
 
B. Implications 
The result of this research shows that Guided Reciprocal Peer 
Questioning can give better achievement in reading than Snowball Throwing. 
It means that Guided Reciprocal Peer Questioning technique is appropriate to 
be applied in teaching reading in MAN Sukoharjo especially in the eleventh 
grade students. The selection of Guided Reciprocal Peer Questioning is 
reasonable because it based on the condition of students. The use Guided 
Reciprocal Peer Questioning can be applied to the students of Senior High 
School especially for the eleventh grade students MAN Sukoharjo. 
The use Guided Reciprocal Peer Questioning Technique builds 
students more active, expresses their opinions and suggested questions in the 
learning process. The students do more active in learning process especially 
reading. 
In addition, using Guided Reciprocal Peer Questioning create active 
learning. It makes students enjoy in the learning process. The use of 
communicative and interesting tasks builds an inviting classroom 
environment so that students are encouraged to learn reading. Then, working 
in groups or pairs to finish the tasks helps the students to understand the text. 
When the students are active in learning process, they get better 
understanding of what they learn. It means that the technique of GRPQ is 
more suitable for students in improving reading.  
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C. Suggestions 
Based on the conclusion above, the researcher gives some suggestion 
as follows: 
1. To the teacher 
a. Teachers can use GRPQ technique to teach reading to get students 
achievement more effective. 
b. Teacher should always encourage students to be more active in 
teaching learning process, mainly in English lesson by using the 
correct technique or method. 
c. Teachers should manage the class effectively and maximally by using 
time management correctly, so there is no wasting time for teaching 
learning process. 
 
2. To the students 
a. The students must have to stay focus on teacher’s direction in order to 
be able to practice and apply the GRPQ used by teacher. 
b. The students must have high motivation to follow English lesson, 
especially in reading.  
c. The students are suggested to read the reading text accurately to find 
the difficult words to comprehend the text together with partners. 
 
3. To the researcher 
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The researcher hopes this research can be a little contribution to 
teach English in other design, such as correlation, descriptive analysis, and 
in other grade. Other researchers can develop with their other material 
which is suitable for the teaching learning process of English lesson. 
However, this research can be starting point to investigate the topic more 
complete.  
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Appendix 1 
The List Name of Students in Experimental and Control Class 
 
NO CODE 
EXPERIMENTAL 
CLASS 
NO CODE 
CONTROL 
CLASS 
1 ARH 1 APW 
2 AHB 2 AS 
3 AMA 3 CR 
4 AAH 4 CRDA 
5 BN 5 DCR 
6 DNA 6 DAK 
7 DNS 7 DNF 
8 DNAH 8 FAA 
9 FSA 9 FF 
10 FFA 10 FMA 
11 HZH 11 FHNIS 
12 LRA 12 FPA 
13 LWES 13 GW 
14 LKA 14 HNF 
15 ML 15 KDC 
16 MG 16 LAA 
17 MFA 17 NTU 
18 MHI 18 NA 
19 MNA 19 NBA 
20 SA 20 PANI 
21 SJ 21 RS 
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22 TAP 22 REN 
23 TH 23 SSER 
24 VFI 24 SRP 
25 ZS 25 SR 
26 AM 26 WEPD 
27 TSS 27 WNS 
28 GAP 28 WA 
29 SEP 29 ZIP 
30 LS 30 RST 
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Appendix 2 
 
 
SILABUS MATA PELAJARAN 
SEKOLAH MENENGAH ATAS/MADRASAH 
ALIYAH/SEKOLAH MENENGAH 
KEJURUAN/MADRASAH ALIYAH KEJURUAN  
(SMA/MA/SMK/MAK) 
 
 
 
MATA PELAJARAN 
BAHASA INGGRIS 
 
 
 
 
 
 
KEMENTERIAN PENDIDIKAN DAN 
KEBUDAYAAN 
JAKARTA, 2017 
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SILABUS SMA/MA 
 
Mata Pelajaran    :  BAHASA INGGRIS-WAJIB 
Kelas :   XI 
Kompetensi Inti :  
 
KI 1 :  Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2 :  Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong 
royong, kerjasama, toleran, damai),  santun, responsif dan pro-aktif  dan menunjukan 
sikap sebagai bagian dari solusi atas berbagai permasalahan dalam berinteraksi secara 
efektif dengan lingkungan sosial dan alam serta dalam menempatkan diri sebagai 
cerminan bangsa dalam pergaulan dunia 
KI 3 :  Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural 
dan metakognitif  berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, 
seni, budaya, dan humaniora dengan wawasan kemanusiaan,  kebangsaan, 
kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta 
menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan 
bakat dan minatnya untuk memecahkan masalah. 
KI 4 :  Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan 
pengembangan dari yang dipelajarinya di sekolah secara mandiri, bertindak secara 
efektif dan kreatif, serta mampu menggunakan metoda sesuai kaidah keilmuan 
 
 
Kompetensi Dasar 
 
Materi Pokok 
Pembelajaran Penilaian Alokasi 
Waktu 
Sumber 
Belajar 
1.1   Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.3   Menunjukkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
Teks ilmiah 
faktual (factual 
report) lisan dan 
tulis sederhana 
tentang benda, 
binatang dan 
gejala/peristiwa 
alam,  
Fungsi sosial 
- Mengamati 
alam  
- Menulis  
paparan ilmiah 
mengenai 
benda,binatan
Mengamati 
 Siswa 
menyimak 
berbagai 
contoh/ film 
ilmiah pendek 
yang 
disediakan  
 Siswa 
mengamati 
fungsi sosial, 
struktur dan 
unsur 
kebahasaan 
teks ilmiah 
faktual 
Kriteria 
penilaian: 
 Pencapaian 
fungsi 
sosial 
 Kelengkapan 
dan 
keruntutan 
struktur teks 
ilmiah faktual 
 Ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
4 x 2 JP  CD/ 
Audio/ 
VCD 
 Koran/ 
majalah 
berbaha
sa 
Inggris 
 Sumber 
dari 
internet: 
- www.dai
lyenglish
.com 
- http://am
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komunikasi fungsional  
3.9   Menganalisis struktur 
teks dan unsur 
kebahasaan untuk 
melaksanakan fungsi 
sosial teks ilmiah 
faktual (factual report 
) dengan menyatakan 
dan menanyakan 
tentang teks ilmiah 
faktual tentang orang, 
binatang, benda, 
gejala dan peristiwa 
alam dan sosial, 
sederhana, sesuai 
dengan konteks 
pembelajaran di 
pelajaran lain di Kelas 
XI  
4.13 Menangkap makna 
dalam teks ilmiah 
faktual (factual 
report), lisan dan tulis, 
sederhana, tentang 
orang, binatang, 
benda, gejala dan 
peristiwa alam dan 
sosial, terkait dengan 
mata pelajaran lain di 
Kelas XI. 
  
 
g dan gejal/ 
peristiwa alam   
Struktur  
- Klasifikasi  
Umum tentang 
binatang/ 
benda yang 
ditulis, e.g.  
        Slow loris is a  
mammal. It is 
found in ... It is 
a nocturnal 
animal. It is 
very small with 
....  
- Penggambara
n mengenai 
bagian, sifat 
dan tingkah 
lakunya  
Unsur kebahasaan 
- Simple 
Present 
- Kata kerja 
yang 
menggambark
an binatang/ 
benda/ gejala 
alam 
- Kata sifat  
- Berbagai kata 
benda terkait 
dengan 
benda/ 
binatang/ 
gejala alam 
yang diamati 
- ejaan, tanda 
baca, dan 
tulisan tangan 
dan cetak 
yang jelas dan 
rapi.  
- Rujukan kata 
 Siswa berlatih 
menentukan 
gagasan utama, 
dan informasi 
rinci dan 
informasi 
tertentu 
Mempertanyaka
n (questioning) 
 Dengan 
pertanyaan 
pengarah dari 
guru, siswa 
terpancing 
untuk 
mempertanyaka
n tujuan, 
struktur, dan 
unsur 
kebahasaan 
yang digunakan 
dalam paparan 
tersebut.  
 Siswa 
mempertanyaka
n cara 
menemukan 
gagasan pokok, 
informasi rinci 
dari teks faktual 
report.  
 Mengeksplorasi 
Siswa 
mendengarkan/ 
membaca/memba
cakan teks ilmiah 
faktual dengan 
membandingkan 
berbagai teks 
report dengan 
memperhatikan 
tujuan, struktur, 
dan unsur 
kebahasaan yang 
benar dan sesuai 
dengan konteks.  
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampaia
n 
Pengamatan 
(observations
):  
Bukan 
penilaian 
formal seperti 
tes, tetapi 
untuk tujuan 
memberi 
balikan. 
 Berperilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, 
dalam 
melaksanaka
n komunikasi 
 Ketepatan 
dan 
kesesuaian 
dalam 
menyampaik
an dan 
menulis teks 
ilmiah faktual 
 Kesungguha
n siswa 
dalam 
proses 
pembelajara
n dalam 
setiap 
tahapan 
 Ketepatan 
ericanen
glish.sta
te.gov/fil
es/ae/re
source_f
iles 
- http://lea
rnenglis
h.british
council.
org/en/ 
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Mengasosiasi 
 Dalam kerja 
kelompok 
terbimbing 
siswa 
menganalisis 
struktur dan 
unsur bahasa 
yang ada dalam 
beberapa teks 
report. 
 Siswa 
mengelompokk
an struktur, 
fungsi sosial 
dan unsur 
kebahasaan 
teks 
berdasarkan 
penggunaannya
. 
 Siswa 
memperoleh 
balikan 
(feedback) dari 
guru dan  
teman tentang 
hasil analis  
tentang fungsi 
sosial, struktur, 
dan unsur 
kebahasaan 
dari teks berita 
yang 
disampaikan 
dalam kerja 
kelompok 
Komunikasi 
 Siswa menyalin 
teks report yang 
didapatkannya  
tentang benda, 
binatang dan 
gejala alam 
atau peristiwa 
lain yang terkait 
dengan mata 
pelajaran lain 
dan  
dan 
kesesuaian 
menggunaka
n strategi 
dalam 
membaca 
Portofolio 
 Kumpulan 
catatan 
kemajuan 
belajar  
 Kumpulan 
hasil tes 
dan latihan. 
 Catatan 
atau 
rekaman 
penilaian 
diri dan 
penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya  
Penilaian Diri 
dan Penilaian 
Sejawat 
Bentuk: diary, 
jurnal, format 
khusus,  
komentar, atau 
bentuk 
penilaian lain 
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membacakanny
a di kelas  
 Siswa 
menyampaikan 
laporan berupa 
catatan (note 
taking) dari 
hasil membaca 
beberapa teks 
ilmiah faktual. 
 Membuat 
learning journal 
dalam 
pembelajaran 
ini. 
 Pada saat yang 
sama, antar 
siswa 
melakukan 
penilaian 
sejawat, 
tentang teks 
report yang 
dihasilkan  
1.1 Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.3 Menunjukkan perilaku 
tanggung jawab, 
peduli, kerjasama, 
dan cinta damai, 
dalam melaksanakan 
komunikasi fungsional  
3.10 Menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan dari teks 
eksposisi analitis 
tentang topik yang 
hangat dibicarakan 
umum, sesuai dengan 
konteks 
Teks eksposisi 
analitis  
Fungsi Sosial  
   Menyatakan 
pendapat 
tentang topik 
yang hangat 
dibicarakan 
secara 
bertanggung 
jawab 
Struktur teks 
a.  Menyebutkan 
pokok 
permasalahan 
terhadap 
sesuatu yang 
hangat 
dibicarakan 
b.  Menyebutkan 
Mengamati 
 Siswa 
menyimak 
berbagai 
contoh teks 
eksposisi 
analisis  yang 
diberikan/ 
diperdengarka
n guru   
 Siswa 
mengamati 
fungsi sosial, 
struktur dan 
unsur 
kebahasaanny
a  
 Siswa belajar 
menemukan 
gagasan 
utama, 
informasi rinci 
dan informasi 
tertentu dari 
Kriteria 
penilaian: 
 Pencapaian 
fungsi 
sosial 
 Kelengkapan 
dan 
keruntutan 
struktur teks 
eksposisi 
analitis 
 Ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
4 x 2 JP  CD/ 
Audio/ 
VCD 
 Koran/ 
majalah 
berbaha
sa 
Inggris 
 Sumber 
dari 
internet: 
- www.dai
lyenglish
.com 
- http://am
ericanen
glish.sta
te.gov/fil
es/ae/re
source_f
iles 
- http://lea
rnenglis
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penggunaannya.  
4.14 Menangkap makna 
dalam teks eksposisi 
analitis tentang topik 
yang hangat 
dibicarakan umum  
 
 
pandangan / 
pendapat 
mengenai hal 
tersebut 
beserta ilustrasi 
sebagai  
pendukung  
c.  Diakhiri dengan 
kesimpulan 
yang 
menyatakan 
kembali 
pendapat 
terhadap hal 
tersebut  
Unsur Kebahasaan: 
- Kalimat Simple 
Present 
- Conditional 
Clauses 
- Modals  
teks eksposisi 
analitis  
Mempertanyakan 
(questioning) 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mempertanyak
an antara lain 
perbedaan 
antar berbagai 
teks eksposisi 
yang ada 
dalam bahasa 
Inggris, Siswa 
mempertanyak
an gagasan 
utama, 
informasi rinci 
dan informasi 
tertentu 
Mengeksplorasi 
 Siswa mencari 
beberapa text 
eksposisi 
analitis dari 
berbagai 
sumber.  
 Siswa berlatih 
menemukan 
gagasan 
utama, 
informasi rinci 
dan informasi 
tertentu  
 Siswa secara 
berkelompok 
menuliskan 
/menyalin teks 
eksposisi 
analitis 
dengan 
memperhatika
n fungsi sosial, 
struktur, dan 
unsur 
kebahasaan 
 Kesesuaian 
format 
penulisan/ 
penyampaia
n 
Pengamatan 
(observations
):  
Bukan 
penilaian 
formal seperti 
tes, tetapi 
untuk tujuan 
memberi 
balikan. 
Sasaran 
penilaian 
adalah: 
 Berperilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, 
dalam 
melaksanak
an 
komunikasi 
 Ketepatan 
dan 
kesesuaian 
dalam 
menyampai
kan dan 
menulis 
teks 
eksposisi 
analitis 
 Kesungguh
an siswa 
dalam 
proses 
pembelajar
an dalam 
setiap 
tahapan 
 Ketepatan 
h.british
council.
org/en/ 
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dengan runtut 
 Siswa 
membacakan 
teks eksposisi 
kepada teman 
dengan 
menggunakan 
unsur 
kebahasaan 
yang tepat 
 
Mengasosiasi 
 Secara 
berpasangan 
siswa  
menganalisis 
beberapa teks 
eksposisi 
dengan fokus 
pada fungsi 
sosial, 
struktur, dan 
unsur 
kebahasaan 
 Siswa 
memperoleh 
balikan 
(feedback) dari 
guru dan 
teman tentang 
hasil analisis 
yang 
disampaikan 
dalam kerja 
kelompok. 
Mengkomunikasi
kan 
 Siswa 
membuat 
laporan 
berupa catatan 
hasil 
membaca dan 
dan 
kesesuaian 
menggunak
an strategi 
dalam 
membaca 
Portofolio 
 Kumpulan 
catatan 
kemajuan 
belajar  
 Kumpulan 
hasil tes 
dan latihan. 
 Catatan 
atau 
rekaman 
penilaian 
diri dan 
penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya  
Penilaian Diri 
dan Penilaian 
Sejawat 
Bentuk: diary, 
jurnal, format 
khusus,  
komentar, atau 
bentuk 
penilaian lain 
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mendengarkan  
 Berkelompok, 
siswa bertukar 
cerita tentang 
teks eksposisi 
dengan 
memperhatika
n fungsi sosial, 
struktur dan 
unsur 
kebahasaanny
a. 
 Siswa 
mempresentas
ikannya di 
kelas 
 Membuat 
laporan 
evaluasi diri 
secara tertulis 
tentang 
pengalaman 
masing-
masing dalam 
mencari  teks 
eksposisi 
selama proses 
pembelajaran 
di dalam dan 
di luar kelas, 
termasuk 
kendala yang 
dialami. 
 Siswa 
membuat 
‘learning 
journal’  
1.1 Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.3  Menunjukkan perilaku 
tanggung jawab, 
Teks biografi 
pendek dan 
sederhana 
tentang tokoh 
terkenal  
Fungsi Sosial  
Meneladani,    
membanggakan,  
bertindak teratur, 
Mengamati 
 Siswa 
menyimak 
berbagai 
contoh teks 
biografi  yang 
diberikan/ 
diperdengarka
n guru  secara  
santun dan 
tanggung 
Kriteria 
penilaian: 
 Pencapaian 
fungsi 
sosial 
 Kelengkapan 
dan 
keruntutan 
struktur teks 
 Ketepatan 
4 x 2 JP 
 
 CD/ 
Audio/ 
VCD 
 Koran/ 
majalah 
berbaha
sa 
Inggris 
 Sumber 
dari 
internet: 
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peduli, kerjasama, 
dan cinta damai, 
dalam melaksanakan 
komunikasi fungsional  
3.11 Menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan dari teks 
biografi pendek dan 
sederhana tentang 
tokoh terkenal, sesuai 
dengan konteks 
penggunaannya.  
4.15 Menangkap makna 
teks biografi pendek 
dan sederhana 
tentang tokoh terkenal  
   
teliti dan disiplin, 
melaporkan  
Struktur 
a. Menyebutkan 
tindakan/ 
peristiwa/kejadi
an secara 
umum 
b. Menyebutkan 
urutan 
tindakan/ 
kejadian/peristi
wa secara 
kronologis, dan 
runtut 
c. Jika perlu, ada 
kesimpulan 
umum. 
 
Unsur Kebahasaan 
- Kata-kata terkait 
dengan 
perjuangan 
hidup, 
profesionalisme 
dalam bekerja, 
kejadian/peristiw
a yang sedang 
banyak 
dibicarakan. 
- Simple, 
Continuous, 
Perfect tense 
- Penyebutan kata 
benda 
- Modal auxiliary 
verbs  
jawab. 
 Siswa 
mengamati 
fungsi sosial, 
struktur dan 
unsur 
kebahasaanny
a  
 Siswa 
mengamati 
keteladanan 
dari teks 
biografi yang 
dipelajari. 
 Siswa belajar 
menemukan 
gagasan 
utama, 
informasi rinci 
dan informasi 
tertentu dari 
teks legenda  
Mempertanyakan 
(questioning) 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mempertanyak
an antara lain 
perbedaan 
antar berbagai 
teks biografi 
yang ada 
dalam bahasa 
Inggris, 
perbedaan 
teks dalam 
bahasa Inggris 
dengan yang 
ada dalam 
bahasa 
Indonesia. 
 Siswa 
mempertanyak
an gagasan 
utama, 
informasi rinci 
dan informasi 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampaia
n 
Pengamatan 
(observations
):  
Sasaran 
penilaian 
adalah: 
 Berperilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, 
dalam 
melaksanak
an 
komunikasi 
 Ketepatan 
dan 
kesesuaian 
dalam 
menyampai
kan dan 
menulis 
teks biografi 
 Kesungguh
an siswa 
dalam 
proses 
pembelajar
an dalam 
setiap 
- www.dai
lyenglish
.com 
- http://am
ericanen
glish.sta
te.gov/fil
es/ae/re
source_f
iles 
- http://lea
rnenglis
h.british
council.
org/en/ 
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tertentu 
Mengeksplorasi 
 Siswa mencari 
beberapa text 
biografi  dari 
berbagai 
sumber.  
 Siswa berlatih 
menemukan 
gagasan 
utama, 
informasi rinci 
dan informasi 
tertentu  
 Siswa 
melengkapi 
rumpang dari 
beeberapa 
teks biografi 
sederhana 
 Siswa secara 
berkelompok 
menuliskan 
/menyalin teks 
biografi 
dengan 
memperhatika
n fungsi sosial, 
struktur, dan 
unsur 
kebahasaan 
dengan runtut 
 Siswa 
membacakan 
teksbiografit 
kepada teman 
dengan 
menggunakan 
unsur 
kebahasaan 
yang tepat 
Mengasosiasi 
 Secara 
berpasangan 
siswa  
menganalisis 
tahapan 
 Ketepatan 
dan 
kesesuaian 
menggunak
an strategi 
dalam 
membaca 
Portofolio 
 Kumpulan 
catatan 
kemajuan 
belajar  
 Kumpulan 
hasil tes 
dan latihan. 
 Catatan 
atau 
rekaman 
penilaian 
diri dan 
penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya  
Penilaian Diri 
dan Penilaian 
Sejawat 
Bentuk: diary, 
jurnal, format 
khusus,  
komentar, atau 
bentuk 
penilaian lain. 
 
 
92 
 
92 
 
beberapa teks 
biografi 
dengan fokus 
pada fungsi 
sosial, 
struktur, dan 
unsur 
kebahasaan 
 Siswa 
memperoleh 
balikan 
(feedback) dari 
guru dan 
teman tentang 
hasil analisis 
yang 
disampaikan 
dalam kerja 
kelompok. 
Mengkomunikasi
kan 
 Siswa 
menceritakan 
kembali teks 
biografi 
sederhana 
tentang 
keteladanan 
dari  tokoh 
terkenal 
dengan 
memperhatika
n fungsi sosial, 
struktur dan 
unsur 
kebahasaanny
a. 
 Siswa 
membuat 
kliping  teks  
biografi 
dengan 
menyalin dan 
beberapa 
sumber. 
 Membuat 
laporan 
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evaluasi diri 
secara tertulis 
tentang 
pengalaman 
masing-
masing dalam 
mencari  teks  
biografi 
selama proses 
pembelajaran 
di dalam dan 
di luar kelas, 
termasuk 
kendala yang 
dialami. 
 Siswa 
membuat 
‘learning 
journal’ 
1.1 Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.2  Menunjukkan perilaku 
tanggung jawab, 
peduli, kerjasama, 
dan cinta damai, 
dalam melaksanaka n 
komunikasi fungsional  
3.12 Menyebutkan  fungsi 
sosial dan 
kebahassaan dalam 
lagu  
 4.16 Menangkap pesan 
dalam lagu  
  
 
Lagu 
Fungsi sosial  
 Menghibur, 
mengungkapkan 
perasaan, 
mengajarkan 
pesan moral 
Unsur kebahasaan 
 Kata, ungkapan, 
dan tata bahasa 
dalam karya seni 
berbentuk lagu. 
 Ejaan dan 
tulisan tangan 
dan cetak yang 
jelas dan rapi. 
 Ucapan, tekanan 
kata, intonasi, 
ketika 
mempresentasik
an secara lisan 
Topik 
    Keteladanan 
tentang perilaku 
yang 
menginspirasi.  
Mengamati 
 Siswa 
mendengarkan 
lagu yang 
diperdengarka
n  
 Siswa 
menirukan 
model secara 
terbimbing.  
 Siswa 
mempertanyak
an cara 
menemukan 
informasi rinci 
dan 
kesimpulan 
dari lagu 
tersebut 
Mempertanyakan 
(questioning) 
 Dengan 
pertanyaan 
pengarah dari 
guru, siswa 
terpancing 
untuk 
mempertanyak
an pesan yang 
Pengamatan 
(observations
):   
Bukan 
penilaian 
formal seperti 
tes, tetapi 
untuk tujuan 
memberi 
balikan. 
Sasaran 
penilaian 
adalah:  
 kesantuna
n saat 
melakukan 
tindakan 
 Perilaku 
tanggung 
jawab, 
peduli, 
kerjasama 
dan cinta 
damai  
 Kesunggu
han siswa 
dalam 
proses 
pembelajar
2 x 2 JP  CD/ 
Audio/ 
VCD 
 Koran/M
ajalah 
berbaha
sa 
Inggris 
 Buku 
lagu 
bahasa 
Inggris 
 Sumber 
dari 
internet: 
- www.d
ailyengl
ish.co
m 
- http://a
merica
nenglis
h.state.
gov/file
s/ae/re
source
_files 
- http://le
arnengl
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  disampaikan 
dari lagu  
 Siswa 
mempertanyak
an cara 
menemukan 
informasi rinci 
dan 
kesimpulan 
dari lagu 
tersebut 
Mengeksplorasi 
 Siswa 
melengkapi 
rumpang 
pada lagu 
tersebut 
dengan 
ungkapan 
yang benar 
sesuai 
dengan 
model yang 
dipelajari  
 Siswa 
membacakan 
teks lagu 
dengan 
pengucapan 
dan tekanan 
kata yang 
tepat  
 Siswa 
berdiskusi 
tentang 
pesan lagu 
yang 
didengar 
Mengasosiasi 
 Secara 
individu siswa 
membandingk
an pesan yang 
terdapat dalam 
beberapa lagu 
yang 
dibaca/dideng
ar 
an dalam 
setiap 
tahapan 
 Ketepatan 
dan 
kesesuaia
n dalam 
pengucapa
n dan 
penyalinan 
lirik lagu 
Portofolio 
 Kumpulan 
kemajuan 
siswa 
berupa 
kumpulan 
lagu yang 
disalin 
dengan 
tulisan 
tangan 
beserta 
kesan 
terhadap 
lagu 
 kumpulan 
hasil tes 
dan latihan. 
 Catatan 
atau 
rekaman 
penilaian 
diri dan  
  penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya  
 
  
ish.briti
shcoun
cil.org/
en/ 
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 Siswa 
membuat 
kumpulan 
lagu- lagu 
yang bertema 
perdamaian 
dengan 
menyalin 
 Siswa 
mengaitkan 
syair lagu 
dengan 
ungkapan 
yang sudah 
dipelajari 
Mengkomunikasi
kan 
 Siswa 
mendemonstr
asikan 
kemahiran 
mereka 
menyanyikan 
lagu tersebut 
dengan 
pengucapan 
dan tekanan 
kata yang 
benar. 
 Siswa 
melaporkan  
kumpulan lagu 
yang sudah 
dianalis pesan 
di dalam lugu-
lagu tersebut 
 Antar siswa 
melakukan 
penilaian 
terhadap 
kumpulan lagu 
yang dibuat.  
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Appendix 3 
LESSON PLAN FOR EXPERIMENTAL GROUP 
Satuan Pendidikan : MAN Sukoharjo 
Mata Pelajaran : English 
Kelas/ Semester : XI/1  
Alokasi Waktu : 3 x pertemuan 
Topik    : Analytical Exposition 
Fokus Keahlian  : Reading 
 
A. KOMPETENSI INTI  
KI- 3  Memahami, menerapkan, menganalisis pengetahuan factual, 
konseptual, procedural berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya, dan humaniora dengan 
wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban 
terkait penyebab fenomena dan kejadian, serta menerapkan 
pengetahuan prosedural pada bidang kajian yang spesifik sesuai 
dengan bakat dan minatnya untuk memecahkan masalah 
KI- 4 Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan dari yang dipelajarinya di 
sekolah secara mandiri, dan mampu menggunakan metode sesuai 
kaidah keilmuan. 
B. KOMPETENSI DASAR 
3.10. Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan 
dari teks eksposisi analitis tentang topik yang hangat dibicarakan 
umum, sesuai dengan konteks penggunaannya.  
4.14. Menangkap makna dalam teks eksposisi analitis tentang topik yang 
hangat dibicarakan umum  
C. INDIKATOR 
- Siswa mampu mengidentifikasi teks eksposisi analitis  
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- Siswa mampu menyimpulkan isi dari teks eksposisi analitis  
D. TUJUAN  
Pada akhir pelajaran, siswa dapat: 
- Mengidentifikasi elemen bahasa dari teks ekposisi analitis  
- Menjelaskan definisi dan penggunaan nya 
- Menambah vocabulary siswa  
E. MATERI 
- Teks eksposisi analitis 
- Fungsi Sosial  
a. Menyatakan pendapat tentang topik yang hangat dibicarakan secara 
bertanggung jawab 
- Struktur teks 
a. Menyebutkan pokok permasalahan terhadap sesuatu yang hangat 
dibicarakan 
b. Menyebutkan pandangan / pendapat mengenai hal tersebut beserta 
ilustrasi sebagai  pendukung  
c. Diakhiri dengan kesimpulan yang menyatakan kembali pendapat 
terhadap hal tersebut  
- Unsur Kebahasaan 
a. General nouns : cars , pollution, cigarettes 
b. Action verb : go, sleep, run 
c. Modal auxiliaries : can, may, should  
d. Connectors : firstly, secondly, in conclusion, next 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Importance of Breakfast 
Why is breakfast important? “Breakfast like a King, Lunch like a Prince and Dine like a Pauper”. 
It’s a well-known phrase, but do you follow it? 
Breakfast provides many benefits to our health and wellbeing. Breakfast provides the body and 
brain with fuel after an overnight fast – that’s where its name originates, breaking the fast! 
Without breakfast you are effectively running on empty, like trying to start the car with no petrol! 
Breakfast support cognitive function. Breakfast also restores glucose levels, an essential 
carbohydrate that is needed for the brain to function. Breakfast provides energy, studies have 
shown how eating breakfast can improve memory and concentration levels and it can also make us 
happier as it can improve mood and lower stress levels. 
Breakfast provides energy needs. People’s energy needs vary depending on activity levels and life 
stage but typically men require more energy than women. Growing children require a lot of 
energy, as an example boys aged 7-10 years should consume approximately 1970 kcals per day, 
and girls aged 7-10 years should consume approximately 1740 kcals. 
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F. KEGIATAN PEMBELAJARAN 
The Unhealthy Fast Food 
Fast food, nowadays, is considered as a normal eating venture. People are not just eating out on 
special occasions or weekends anymore. It means that all the time they mostly eat fast foods. However, 
is fast food good for health? 
Fast food has its popularity in the 1940’s. Within a few years, fast-food operations popped up 
everywhere. With the compelling rise in fast-food restaurants since the 1940’s, oddly it started the rise 
in obesity and cancer during that same time period. 
Fast food is highly processed with a wide array of additives. To ensure fast food’s low cost, the 
fast food products are made with highly-processed ingredients to give it shelf-life, to hold consistency, 
and to enhance flavor. Fast food is altered from its original healthy form. 
It is not the calories in fast food which damage health and waistline. It is the chemical additives 
such as aspartame and MSG (monosodium glutamate). Studies show that the chemical additives lead to 
weight and disease issues. 
So, there is absolutely nothing nutritional about fast food. Fast food simply feeds hunger and craving. 
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Kegiatan  Deskripsi Kegiatan Keterangan 
Pra 
aktivitas 
- Guru memasuki ruangan dan menyapa 
para siswa. 
- Berdoa terlebih dahulu sebelum memulai 
pembelajaran 
- Guru memaparkan topik yang akan di 
bahas 
- Menjelaskan tujuan dari pembelajaran  
- Siswa menanggapi ucapan guru. 
 
Aktivitas 
utama 
Pertemuan pertama 
BKoF (Building Knowledge of The Field)  
- Guru memberikan pertanyaan yang 
berkaitan dengan topik. 
- Siswa menjawab pertanyaan guru.  
MoT (Modeling of Text)  
- Guru memberikan penjelasan tentang 
topik yang akan di pelajari dan memberi 
contoh. 
- Siswa memperhatikan penjelasan guru. 
- Guru memberikan beberapa contoh teks 
yang akan di pelajari (Analytical 
Exposition Text “The Importance of 
Breakfast”) 
- Siswa mendengarkan penjelasan guru dan 
mengidentifikasi kata sulit 
- Siswa mengidentifikasi struktur bahasa 
dan elemen bahasa 
JCoT (Join Construction of Text)  
- Siswa mengidentifikasi struktur 
kebahasaan dan elemen Bahasa yang di 
gunakan 
- Siswa diberikan gambaran umum 
mengenai batang pertanyaan yang biasa 
digunakan untuk membuat soal 
- Siswa bekerja secara kelompok dalam 
kelompok kecil untuk mendiskusikan 
pertanyaan dan kemudian menjawabnya 
- Guru kemudian mendiskusikan dan 
menjelaskan kata kata yang sulit yang di 
temukan siswa 
ICoT (Independence Construction of Text) 
- Guru mengulas materi dan membaca teks 
yang sudah di jelaskan. 
 
Pertemuan Kedua 
BKoF (Building Knowledge of the Field) 
- Guru memberikan pertanyaan yang 
 
(10 menit)  
 
 
 
 
(30 menit) 
 
 
 
 
 
 
(20 menit)  
 
 
 
 
 
 
(30 menit)  
 
 
 
 
 
 
 
 
 
 
(10 menit)  
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berkaitan dengan topik 
- Siswa menjawab pertanyaan guru.  
MoT (Modeling of Text) 
- Guru menjelaskan mengenai beberapa 
contoh teks yang lain (Analytical 
Exposition Text “The Unhealthy 
Fastfood”) 
- Siswa memperhatikan penjelasan guru. 
- Siswa di dorong untuk membaca teks dn 
membuat pertanyaan sendiri dengan 
contoh batang pertanyaan yang diberikan 
guru sebelumnya 
- Siswa bergiliran mengajukan pertanyaan 
dan menjawabnya di dalam kelompok nya 
yang sudah di bagi sebelumnya. 
- Siswa mengevaluasi jawaban rekan 
mereka dan menyepakati perbedaan 
jawaban di antara rekan mereka kemudian 
mendapat jawaban yang dianggap paling 
tepat. 
- Masing masing kelompok mencatat 
jawaban terbaik untuk tiga pertanyaan dan 
mengajukan nya. 
JCoT (Join Construction of Text) 
- Siswa mengidentifikasi elemen Bahasa,  
struktur Bahasa dan kata yang sulit yang 
terdapat dalam teks 
- Guru menugaskan satu teks dan meminta 
siwa untuk menggunakn pertanyaan 
umum sebagai panduan untuk 
menghasilkan dua/tiga pertanyaan 
- Siswa mengajukan pertanyaan mereka 
pada anggota kelompok dan 
mendiskusikannya. 
- Masing masing kelompok mengajukan 
lembar yang terdiri dari tiga pertanyaan 
dan jawaban mereka 
- Guru dan siswa mendiskusikan lembar 
kerja bersama.  
ICoT (Independence Construction of Text) 
- Guru mengulas materi dan menyimpulkan 
kegiatan pembelajaran pada hari itu 
 
Pertemuan ketiga 
BKoF (Building Knowledge of the Field) 
- Guru memberikan pertanyaan yang 
berkaitan dengan topik 
- Siswa menjawab pertanyaan guru.  
 
 
(30 menit) 
 
 
 
 
 
 
 
 
 
(20 menit) 
 
 
 
 
 
 
 
 
 
 
 
(30 menit) 
 
 
 
 
 
 
 
 
 
 
 
 
(10 menit) 
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MoT (Modeling of Text) 
- Guru memberikan penjelasan mengenai 
beberapa contoh teks yang lain (Analytical 
Exposition Text “Is Smoking Good For 
Us”) 
- Siswa memperhatikan penjelasan guru. 
- Siswa di dorong untuk membaca teks dn 
membuat pertanyaan sendiri dengan 
contoh batang pertanyaan yang diberikan 
guru sebelumnya 
- Siswa bergiliran mengajukan pertanyaan 
dan menjawabnya di dalam kelompok nya 
yang sudah di bagi sebelumnya. 
- Siswa mengevaluasi jawaban rekan 
mereka dan menyepakati perbedaan 
jawaban di antara rekan mereka kemudian 
mendapat jawaban yang dianggap paling 
tepat. 
- Masing masing kelompok mencatat 
jawaban terbaik untuk tiga pertanyaan dan 
mengajukan nya. 
JCoT (Join Construction of Text) 
- Siswa mengidentifikasi elemen Bahasa,  
struktur Bahasa dan kata yang sulit yang 
terdapat dalam teks 
- Guru menugaskan satu teks dan meminta 
siswa untuk menggunakan pertanyaan 
umum sebagai panduan untuk 
menghasilkan dua/tiga pertanyaan 
- Siswa mengajukan pertanyaan mereka 
pada anggota kelompok dan 
mendiskusikannya. 
- Masing masing kelompok mengajukan 
lembar yang terdiri dari tiga pertanyaan 
dan jawaban mereka 
- Guru dan siswa mendiskusikan lembar 
kerja bersama.  
ICoT (Independence Construction of Text) 
- Guru mengulas materi dan menyimpulkan 
kegiatan pembelajaran pada hari itu 
(30 menit) 
 
 
 
 
 
 
 
(20 menit) 
 
 
 
 
 
 
 
 
 
 
 
 
(30 menit) 
 
 
 
 
 
 
 
 
 
 
 
10 menit 
Post 
Activity 
- Guru dan siswa menyimpulkan tentang 
materi yang sudah di pelajari 
- Para siswa sempat bertanya. 
- Guru menutup pelajaran dan 
mengucapkan salam. 
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G. REFERENSI 
1. Buku Bahasa Inggris Siswa 
2. Internet; Teks analytical  
H. SKOR 
1. Item uji: 30 skor tiap item: 1  
2. Total Skor: 30 / 3 = 10 x 10 = 100 
I. PENILAIAN  
1. Bentuk: Tes Tertulis 
2. Teknik: Siswa di tugaskan untuk memilih jawaban yang benar 
3. Aspek yang akan di nilai: pemahaman isi bacaan  
 
Sukoharjo, 2017 
Guru Bahasa Inggris     Peneliti 
 
Kuswahyuningsih, S. Pd, M. Pd    Anita Viviyanti 
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LESSON PLAN FOR CONTROL GROUP 
 
Satuan Pendidikan : MAN Sukoharjo 
Mata Pelajaran : English Lesson 
Kelas/ Semester : XI/1  
Alokasi Waktu : 5xpertemuan 
Topik    : Analytical Exposition 
Fokus Keahlian  : Reading 
 
A. KOMPETENSI INTI  
KI- 3  Memahami, menerapkan, menganalisis pengetahuan factual, 
konseptual, procedural berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya, dan humaniora dengan 
wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban 
terkait penyebab fenomena dan kejadian, serta menerapkan 
pengetahuan prosedural pada bidang kajian yang spesifik sesuai 
dengan bakat dan minatnya untuk memecahkan masalah 
KI- 4 Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan dari yang dipelajarinya di 
sekolah secara mandiri, dan mampu menggunakan metode sesuai 
kaidah keilmuan. 
B. KOMPETENSI DASAR 
3.11. Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan 
dari teks eksposisi analitis tentang topik yang hangat dibicarakan 
umum, sesuai dengan konteks penggunaannya.  
4.15. Menangkap makna dalam teks eksposisi analitis tentang topik yang 
hangat dibicarakan umum  
C. INDIKATOR 
- Siswa mampu mengidentifikasi teks eksposisi analitis  
- Siswa mampu menyimpulkan isi dari teks eksposisi analitis  
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D. TUJUAN  
Pada akhir pelajaran, siswa dapat: 
- Mengidentifikasi elemen bahasa dari teks ekposisi analitis  
- Menjelaskan definisi dan penggunaan nya 
- Menambah vocabulary siswa  
 
E. MATERI  
- Teks eksposisi analitis 
- Fungsi Sosial  
a. Menyatakan pendapat tentang topik yang hangat dibicarakan secara 
bertanggung jawab 
- Struktur teks 
d. Menyebutkan pokok permasalahan terhadap sesuatu yang hangat 
dibicarakan 
e. Menyebutkan pandangan / pendapat mengenai hal tersebut beserta 
ilustrasi sebagai  pendukung  
f. Diakhiri dengan kesimpulan yang menyatakan kembali pendapat 
terhadap hal tersebut  
- Unsur Kebahasaan 
a. General nouns : cars , pollution, cigarettes 
b. Action verb : go, sleep, run 
c. Modal auxiliaries : can, may, should  
d. Connectors : firstly, secondly, in conclusion, next 
 
 
 
 
 
 
 
 
 
 
 
The Importance of Breakfast 
Why is breakfast important? “Breakfast like a King, Lunch like a Prince and Dine like a Pauper”. It’s a 
well-known phrase, but do you follow it? 
Breakfast provides many benefits to our health and wellbeing. Breakfast provides the body and brain with 
fuel after an overnight fast – that’s where its name originates, breaking the fast! Without breakfast you are 
effectively running on empty, like trying to start the car with no petrol! 
Breakfast support cognitive function. Breakfast also restores glucose levels, an essential carbohydrate that 
is needed for the brain to function. Breakfast provides energy, studies have shown how eating breakfast can 
improve memory and concentration levels and it can also make us happier as it can improve mood and 
lower stress levels. 
Breakfast provides energy needs. People’s energy needs vary depending on activity levels and life stage 
but typically men require more energy than women. Growing children require a lot of energy, as an 
example boys aged 7-10 years should consume approximately 1970 kcals per day, and girls aged 7-10 
years should consume approximately 1740 kcals. 
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The Unhealthy Fast Food 
Fast food, nowadays, is considered as a normal eating venture. People are not just eating out on 
special occasions or weekends anymore. It means that all the time they mostly eat fast foods. However, 
is fast food good for health? 
Fast food has its popularity in the 1940’s. Within a few years, fast-food operations popped up 
everywhere. With the compelling rise in fast-food restaurants since the 1940’s, oddly it started the rise 
in obesity and cancer during that same time period. 
Fast food is highly processed with a wide array of additives. To ensure fast food’s low cost, the 
fast food products are made with highly-processed ingredients to give it shelf-life, to hold consistency, 
and to enhance flavor. Fast food is altered from its original healthy form. 
It is not the calories in fast food which damage health and waistline. It is the chemical additives 
such as aspartame and MSG (monosodium glutamate). Studies show that the chemical additives lead to 
weight and disease issues. 
So, there is absolutely nothing nutritional about fast food. Fast food simply feeds hunger and craving. 
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F. KEGIATAN BELAJAR MENGAJAR 
Kegiatan  Deskripsi Kegiatan Keterangan  
Pra aktivitas - Guru memasuki ruangan dan menyapa 
para siswa. 
- Berdoa terlebih dahulu sebelum 
memulai pembelajaran 
- Guru memaparkan topik yang akan di 
bahas 
- Menjelaskan tujuan dari pembelajaran  
- Siswa menanggapi ucapan guru. 
 
Aktivitas 
utama 
Pertemuan Pertama 
BKoF (Building Knowledge of the Field) 
- Guru memberikan pertanyaan yang 
berkaitan dengan topik. 
- Siswa menjawab pertanyaan guru. 
MoT (Modeling of Text)  
- Guru memberikan penjelasan 
tentang topik yang akan di pelajari 
dan memberi contoh. 
- Siswa memperhatikan penjelasan 
guru. 
- Guru memberikan contoh teks yang 
akan di pelajari (Analytical 
 
(10 menit)  
 
 
 
(30 menit) 
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Exposition Text “The Importance 
of Breakfast”) 
- Siswa mendengarkan penjelasan 
guru dan mengidentifikasi kata 
sulit 
- Siswa mengidentifikasi struktur 
bahasa dan elemen bahasa 
JCoT (Join Construction of Text)  
- Siswa mengidentifikasi struktur 
kebahasaan dan elemen Bahasa 
yang di gunakan 
- Siswa diberikan gambaran umum 
mengenai batang pertanyaan yang 
biasa digunakan untuk membuat 
soal 
- Siswa bekerja secara kelompok 
dalam kelompok kecil untuk 
mendiskusikan pertanyaan dan 
kemudian menjawabnya 
- Guru kemudian mendiskusikan dan 
menjelaskan kata kata yang sulit 
yang di temukan siswa 
ICoT (Independence Construction of Text) 
- Guru mengulas materi dan 
membaca teks yang sudah di 
jelaskan. 
 
Pertemuan Kedua 
BKoF (Building Knowledge of the Field) 
- Guru memberikan pertanyaan yang 
berkaitan dengan topik 
- Siswa menjawab pertanyaan guru.  
MoT (Modelling of Text) 
- Guru menjelaskan mengenai 
beberapa contoh teks yang lain 
Analytical Exposition Text “The 
Unhealthy Fastfood”) 
- Siswa mendengarkan penjelasan 
dari guru 
- Guru membuat beberapa kelompok 
dan meminta salah satu siswa 
mewakili ke depan kelas untuk 
mengecek pemahaman mereka 
- Guru menyuruh perwakilan siswa 
tersebut kembali kepada kelompok 
mereka dan masing masing 
anggota kelompok membuat satu 
pertanyaan yang berkaitan dengan 
 
(20 menit) 
 
 
 
 
 
 
 
(20 menit) 
 
 
 
 
 
 
 
 
 
 
 
 
 
(10 menit) 
 
 
 
 
 
 
 
 
 
 
(30 menit) 
 
 
 
 
 
 
 
 
(20 menit) 
 
 
 
 
108 
 
108 
 
teks kemudian di gulung  
JCoT (Join Construction of Text) 
- Setelah membuat pertanyaan, guru 
meminta siswa mencatat vocab 
yang baru mereka temukan di 
dalam teks 
- Setelah selesai mencatat vocab, 
kertas gulungan pertanyaan tadi di 
lempar dari kelompok satu ke yang 
lain 
- Siswa kemudian menjawab 
pertanyaan yang sudah ada di 
tangan mereka 
ICoT (Independence Construction of Text) 
- Guru memberikan umpan balik dari 
pembelajaran yang sudah di 
ajarkan. 
 
Pertemuan Ketiga 
BKoF (Building Knowledge of the Field) 
- Guru memberikan pertanyaan yang 
berkaitan dengan topik 
- Siswa menjawab pertanyaan guru 
MoT (Modeling of Text) 
- Guru memberikan penjelasan 
mengenai beberapa contoh teks 
yang lain (Analytical Exposition 
Text “Is Smoking Good For Us”) 
- Guru membuat beberapa kelompok 
dan meminta salah satu siswa 
mewakili ke depan kelas untuk 
mengecek pemahaman mereka 
- Guru menyuruh perwakilan siswa 
tersebut kembali kepada kelompok 
mereka dan masing masing 
anggota kelompok membuat satu 
pertanyaan yang berkaitan dengan 
teks kemudian di gulung  
JCoT (Join Construction of Text) 
- Setelah membuat pertanyaan, guru 
meminta siswa mencatat vocab 
yang baru mereka temukan di 
dalam teks 
- Setelah selesai mencatat vocab, 
kertas gulungan pertanyaan tadi di 
lempar dari kelompok satu ke yang 
lain 
- Siswa kemudian menjawab 
 
 
 
 
(30 menit) 
 
 
 
 
 
 
 
 
 
(10 menit) 
 
 
 
 
 
 
 
 
 
(30 menit) 
 
 
 
 
 
 
 
(20 menit) 
 
 
 
 
 
 
 
 
 
 
 
 
(30 menit) 
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pertanyaan yang sudah ada di 
tangan mereka 
ICoT (Independence Construction of Text) 
- Guru memberikan umpan balik dari 
pembelajaran yang sudah di 
ajarkan 
 
 
 
 
(10 menit) 
Post Activity - Guru dan siswa menyimpulkan 
tentang materi yang sudah di 
pelajari 
- Para siswa sempat bertanya. 
- Guru menutup pelajaran dan 
mengucapkan salam. 
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Appendix 4 
BLUE PRINT OF PRE TEST 
Basic competence Indicator  Number  Total 
Item  
1. Analyze the 
social function, 
text structure, 
and linguistic 
elements of the 
analytical 
exposition texts 
on topics that 
are warmly 
spoken 
publicly, in the 
context of their 
use. 
Main idea (topic) 5, 17, 30 30 
items  
2. Capturing 
meaning in the 
Expression / Idioms / 15, 18, 26 
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text of an 
analytical 
exposition on 
topics that are 
warmly spoken 
of publicly 
phrases in context  
Inference (Implied Detail) 2, 14, 23, 27, 29 
Grammatical Feature 10, 13, 25, 28 
Detail (Scanning for a 
specifically stated detail) 
3, 8 , 12, 21, 24 
Excluding facts not written 
(Unstated Detail) 
1, 19, 22 
Supporting idea(s) 11, 16, 7 
Vocabulary in context  4, 6, 9, 20 
 
 
 
 
BLUE PRINT OF POST TEST 
Basic competence Indicator  Number  Total 
Item  
3. Analyze the 
social function, 
text structure, 
and linguistic 
elements of the 
analytical 
exposition texts 
on topics that 
are warmly 
spoken 
publicly, in the 
context of their 
use. 
Main idea (topic) 3, 18, 21 30 
items  
4. Capturing Expression / Idioms / 11, 16 
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meaning in the 
text of an 
analytical 
exposition on 
topics that are 
warmly spoken 
of publicly 
phrases in context  
Inference (Implied Detail) 1, 4, 24 
Grammatical Feature 12, 15, 20 
Detail (Scanning for a 
specifically stated detail) 
6, 10, 13, 14, 25, 
26, 29 
Excluding facts not written 
(Unstated Detail) 
2, 19, 22 
Supporting idea(s) 7, 17, 27 
Vocabulary in context  5, 8, 23, 30 
 
 
 
 
 
Appendix 5 
 
TEST OF PRE TEST 
Read the following text! Then answer the question! chose the best answer a, 
b, c, d, or e!  
 
Integrated Pest Management 
There is no best way to deal with pests in agriculture. Pesticides 
which are commonly used may cause many problems. I think combining 
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different management operations are the most effective way to control 
pests.  
Firstly, the chemicals in the pesticides may build up as residues in 
the environment and in the soil which absorbs the chemicals. This reduces 
the quality of farm product.  
Secondly, pests can gradually become resistant to pesticides. This 
means that newer and stronger ones have to be developed.  
Lastly, some pesticides affect non target plants and animals such as 
fish and bees. This affects the ecology and environment as well.  
So, understanding of ecology of an area helps a lot in pest control. 
Pesticides should be chosen and applied carefully so that they don’t affect 
the ecological balance and environment. Therefore, integrated pest 
management is a safe and more effective option to fight pest in agriculture 
and livestock.  
     Taken from: http://www.idebate.org  
1. Which of the following is not directly affected by pesticides used? 
a. Plants 
b. Ecology 
c. Animals 
d. Environment 
e. Human Beings 
 
2. What can you say about paragraph two and four? 
a. The fourth paragraph supports the idea stated in paragraph two. 
b. Both paragraphs tell about the disadvantages of using pesticides. 
c. Both paragraphs tell about how pesticides affect the quality of farm  
products. 
d. The statement in paragraph is contrary to the statement in paragraph 
four. 
e. The second paragraph tells about the effects of using pesticides on 
animals mentioned in paragraph four. 
 
3. One of the disadvantages of using chemical pesticides is … 
a. killing fish and bees. 
b. increasing crops productivity. 
c. creating balanced ecosystem. 
d. causing the pests to become inactive 
e. helping reduce pollutants in the environment. 
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4. Secondly, pests can gradually become resistant to pesticides. (paragraph 3) 
The word resistant in the sentence above means… 
a. Weak 
b. Fragile 
c. Damage 
d. Unaffected 
e. Unbalanced  
 
Smoking in Restaurant 
Smoking in restaurants is just not on. It must not be allowed 
because it is rude, harmful to others and dangerous for the smokers. 
Firstly, smoking in a restaurant is impolite. The smell of the smoke 
affects all people and can turn them off their food. People pay to taste 
good food and not to be put off by foul smelling smoke. 
Another reason smoking should not be allowed in restaurant is the 
harm it can do to others. Passive smoking that is breathing in smoke made 
by a smoker can lead to asthma attacks and even cancer. 
Finally, smoking is dangerous and a health risk to the smokers. 
Cigarettes cause heart and lung disease and people should not smoke 
anywhere, not just in restaurants. 
Therefore, smoking in restaurants is impolite, harmful to others 
and a health risk to the smokers and should not be allowed in any 
restaurants. 
     Taken from: http://brainly.co.id   
5. What is the main idea in paragraph 2? 
a. Smoking should not be allowed in restaurant 
b. Smoking in a restaurant is impolite 
c. The smell of the smoke affects all people and can turn them off their 
food 
d. People pay to taste good food 
e. Smoking can cause heart and lung disease 
 
6. We have many reasons to say that smoking must be avoided. The word 
reasons mean….. 
a. Conclusion 
b. point of view 
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c. argument 
d. reinforcement 
e. statement 
 
7. What is the supporting details in paragraph 4? 
a. Smoking is dangerous  
b. Cigarette cause heart and lung disease 
c. Smoking in the restaurant is not good for us 
d. Smoking in the restaurant is impolite 
e. Cigarette makes people have good smell in their food 
 
8. What is the purpose of the text? 
a. To inform the readers to the readers 
b. To persuade to the readers 
c. To describe to the readers 
d. To tell a story to the readers 
e. To argue about smoking to the readers 
 
9. The synonym of the word dangerous in the text is…… 
a. Rude 
b. Impolite 
c. health risk 
d. harmful 
e. disease 
 
10. Smoking in restaurants is just not on. It must not be allowed because it is 
rude, harmful to others and dangerous for the smokers. The sentence above 
characterize as….. of the text. 
a. thesis 
b. arguments 
c. reiteration 
d. topic sentence 
e. supporting details 
 
 
Learning English 
Learning English through music and songs can be very enjoyable. You 
can mix pleasure with learning when you listen to a song and exploit the song 
as a means to your English progress. Some underlying reason can be drawn to 
support the idea why we use songs in language learning. 
Firstly, “the song stuck in my head” Phenomenon (the echoing in our 
minds of the last song we heard after leaving a restaurant, shopping malls, etc) 
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can be both enjoyable and sometimes unnerving. This phenomenon also seems 
to reinforce the idea that songs work on our short-and-long term memory.  
Secondly, songs in general also use simple conversational language, 
with a lot of repetition, which is just what many learners look for sample text. 
The fact that they are effective makes them many times more motivating than 
other text. Although usually simple, some songs can be quite complex 
syntactically, lexically and poetically, and can be analyzed in the same way as 
any other literary sample. 
Furthermore, song can be appropriated by listener for their own purpose. 
Most pop songs and probably many other types don’t have precise people, 
place or time reference. 
In addition, songs are relaxing. They provide variety and fun, and encourage 
harmony within oneself and within one group. Little wonder they are 
important tools in sustaining culture, religion, patriotism and yeas, even 
revolution. 
Last but not least, there are many learning activities we can do with songs 
such as studying grammar, practicing selective listening comprehension, 
translating songs, learning vocabulary, spelling and culture. 
From the elaboration above, it can be concluded that learning through music 
and songs, learning English can be enjoyable and fun. 
Taken from: http://brainly.co.id  
11. What is the supporting details in paragraph 3? 
a. Song is effective to motivate the students 
b. Song is the best technique for learning text 
c. Songs used in simple conversational language 
d. Learning activities can do with songs 
e. Songs are relaxing 
 
12. What is the purpose of the text? 
a. To tell the reader about the songs 
b. To entertain the reader with the songs 
c. To show the reader the use of songs 
d. To explain above the songs 
e. To persuade the reader to use songs in learning language 
 
13. The generic structures of the text are …. 
a. Thesis – arguments – recommendation 
b. General statement – sequential explanation 
c. Newsworthy events – background events – sources 
d. Thesis – arguments – reiteration 
e. General statement – arguments 
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14. What is the text about? 
a. Learning songs 
b. Very enjoyable music 
c. The phenomenon 
d. Music listeners 
e. Using songs in language learning 
 
15. They provide variety and fun, and encourage harmony within oneself and 
within one  
group. (paragraph 4). What does the expression in the sentence? 
a. Happy   d. Worried 
b. Comfort    e. Unforgettable  
c. Lucky 
 
Skateboarding 
Anybody who is over the age of six knows that there is nowhere 
safe for skateboarders to skate. This prevents young people from enjoying 
an active, energetic and adventurous pastime.  
Just watch a local street for a short while and note the steady 
stream of skaters speeding up and down the footpaths. Toddlers can be 
trampled on and old ladies can be knocked down as they struggle home 
carrying their cat food from supermarkets.  
Skateboarding is a serious sport that improves young people’s 
health. It increases fitness, improves balance and strengthens the joints in 
knees and ankles. Although it appears to be a solo sport, when groups 
practice together and compete to perform stunts or runs they form firm 
friendships. 
Young people should be prevented from becoming overweight 
couch potatoes. If they are actively involved in skating, they do not smoke, 
take drugs or break laws for fun. 
Kids will always seek thrills and excitement. They need to practice 
their 180s, 360s and Ollie’s free from restrictions. We must build skate 
parks in the suburbs so that streets are safe for small children and senior 
citizens and skaters have spaces where they can race, chase, speed, and 
soar towards the sun. 
Taken from: http://www.idebate.org  
16. What is the supporting details in paragraph 2? 
a. The age of six is nowhere safe for skateboarders 
b. Toddlers can be trampled on and old ladies can be knocked down 
c. Skateboarding can improve young people health 
d. We must build skate parks  
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e. Just watch a local street for a short while  
 
17. What is the main idea of paragraph 3? 
a. There is no safe place for skateboarders. 
b. Kids seek an excitement in skate. 
c. The goodness of skateboarding. 
d. The skateboarding is a serious sport. 
e. How to prevent overweight by skateboarding? 
 
18. Kids will always seek thrills and excitement. What is the expression in this 
sentence? 
a. Happy   d. Sad 
b. Angry   e. Worried 
c. Enthusiastic  
 
19. Which of the following is not true about skateboarding? 
a. Young people from enjoying an active, energetic and adventurous 
pastime.  
b. Skateboarding increases fitness, improves balance and strengthens the 
joints in knees and ankles. 
c. Kids need to practice their 180s, 360s and Ollie’s free from 
restrictions. 
d. Peoples needs large place to practice their skateboarding  
e. Skateboarder must build skate parks in the suburbs so that streets are 
safe for small children and senior citizens 
 
20. They need to practice their 180s, 360s and Ollie’s free from restrictions. 
(Paragraph 5).  
The synonym of the underlined word is …. 
a. Approval    d. Prevention 
b. Allowance    e. Limitation 
c. Improvement 
 
The importance of Reading 
I personally think that reading is a very important activity in our 
life. Why do I say so? Firstly, by reading we can get a lot of knowledge 
about many things in the world such as Science, Technology, Sports, Arts, 
Culture, written in either books, magazine, newspaper, etc. 
Secondly, by reading we can get a lot of news and information 
about something happening in any parts of the world which can we see 
directly.  
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Another reason, reading can give us pleasure too. When we are 
tired, we read books, newspaper or magazine on the entertainment column 
such as comedy, short story, quiz, etc. to make us relax. 
The last, reading can also take us to other parts of the world. By 
reading a book about Irian Jaya we may feel we’re really sitting in the 
jungles not at home in or rooms. 
From the facts above, it’s obvious that everyone needs to read to 
get knowledge, information and also entertainment. Or in summary we can 
say reading is truly important in our life. 
(Buku Pegangan Siswa Kelas XI) 
21. Why is reading very important in our life? Because….. 
a. By reading, we can get a lot of friends, relatives, experience, etc. 
b. By reading, we can get little knowledge but a lot of entertainment. 
c. By reading, we are always relaxed. 
d. By reading, we are always happy. 
e. By reading we can get a lot of knowledge, news, information and 
entertainment 
 
22. The following statement is Not True according to the text .... 
a. by reading we can get a lot of knowledge about many things in the 
world 
b. we can get a lot of news and information 
c. reading is important to our life 
d. reading is bored activity 
e. by reading we can feel about the story 
 
23. What does the text tell us about? 
a. The description of reading 
b. The function of reading 
c. The importance of reading 
d. The disadvantages of reading 
e. The purpose of reading 
 
24. What is the social function of the text? 
a. To tell a story 
b. To describe the reader 
c. To entertain the reader 
d. To give information\ 
e. To persuade the reader 
 
25. Paragraph…. In the text is the thesis. 
a. 1 
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b. 2 
c. 3 
d. 4 
e. 5 
 
 
Dust Bin 
To improve comfort and cleanliness at our school, a number of 
dust bins should be increased. 
When we look at classrooms, school corridors and school yard, 
there are paper mineral water cups, straws, and napkin here and there. The 
condition of uncleanliness and discomfort really hinders learning and 
teaching environment. Litters thrown carelessly cause disease, especially 
empty plastic cup or glasses. They can be filled out with water coming 
from the train. This can be placed for dengue mosquitoes to spread out. 
Besides, these rubbish can deteriorate the scene. Well painted wall and 
green school yard do not mean anything litters are scattered everywhere. 
Anyway I notice that most of the students in our school have 
responsibilities for the school environment. They put their litters on the 
proper places. But some are not diligent enough to find the dust bins. The 
numbers of dust bins in our school are not enough. Ore dust bins should be 
put beside each of steps, outside of the classrooms, and some more also 
the corridors. Probably one dust bin should be in every ten meters. So 
when students want to throw away their litters, they can find the dust bins 
easily. 
When school is equipped with sufficient dust bins, we do not have 
problems of freak and discomfort any more. Our school will be very clean 
and become a nice place to study. 
    Taken from: http://www.idebate.org  
26. What is the expression that we see in paragraph 2? 
a. Happy  
b. Disappointed  
c. Worried  
d. Sad  
e. Angry  
 
27. According to the writer, more dust bins ... in every ten meters. 
a. should be decorated 
b. should be painted 
c. should be placed 
d. are unnecessary 
e. are not required 
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28. What is the writer’s argument on a sufficient number of dust bins? 
a. They can prevent litters 
b. They can save janitor’s energy 
c. Students are asked to clean them 
d. They make school environment neat 
e. Students can throw garbage away easily 
 
29. What is the writer’s suggestion? 
a. To buy more dustbins 
b. To hire more gardeners 
c. To use dustbins efficiently 
d. To ask parents to give more dustbins 
e. To ask students to clean the school yard 
 
30. What is the main idea paragraph 2? 
a. Students get well condition 
b. Teachers asked the students to clean up the rubbish 
c. The mosquitoes can be placed  
d. Litters thrown carelessly cause disease 
e. The condition of uncleanliness in the school environment 
 
 
 
 
 
TEST OF POST TEST 
Read the following text! Then answer the question! chose the best answer a, 
b, c, d, or e! 
 
Use of Formalin and Other Additives in Foods 
The use of formalin and other dangerous preservatives in food has been 
serious problem for three reason. Firstly, formalin is not for human beings, but it 
is for biological specimens and experiments formalin in Biology is a 10% solution 
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of formaldehyde in water which is usually used as a disinfectant or to preserve 
biological specimens. Thus, it is not for food preservatives. Of course when it is 
used for food preservatives, it will be very dangerous to human’s body. 
The second reason is that there is no tight control from the government. 
This condition makes the people’s health is really in a threat. When the control is 
weak and the use formalin was spread wide all over the Indonesian regions, and 
these days it has really happened, the citizen’s bodies will be badly contaminated 
with the poisons. Fish or food traders still sell their products which contain 
formalin and dangerous preservatives. Can you imagine that our digestive system 
absorbs the substance that should be for the human and animal corpses? 
Considering the reasons, we can make a conclusion that the use of 
formalin and other preservatives is really a serious problem if it is not resolved 
immediately. 
     Taken from: http://www.idebate.org  
1. What does the text tell us about? 
a. the use of formalin for biological specimen and experiments. 
b. the reason why people use formalin and other preservatives.  
c. the danger of using formalin and other preservatives in foods. 
d. the use of formalin and dangerous preservatives to get profit. 
e. the benefit of formalin and other preservatives to our health. 
 
2. Which of the following statements is NOT TRUE according to the text ? 
a. Formalin is used as a disinfectant or to preserve biological 
specimens 
b. Traders use formalin to increase production cost and get more 
profit  
c. The economy condition now make people use dangerous 
preservatives  
d. Formalin and dangerous preservatives can disturb our digestive 
system 
e. The government needs to control the use of formalin and 
preservatives 
 
3. The main idea of paragraph 2 is .... 
a. the human`s bodies will be harmful after consuming the formalin 
b. the government has not controlled the use of formalin firmly. 
c. the weak control of using formalin is not threatening the human 
d. the human`s bodies will be harmful after consuming the formalin 
e. the use of formalin is known all over the regions 
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4. Based on the facts above, the writer suggests that ... 
a. people have to avoid consuming formalin in their food 
b. the use of formaldehyde is necessary to control the food 
c. people should add 100% solution of formaldehyde in water 
d. the food preservative is required to make the food delicious 
e. food seller is supposed to pour formalin for vegetables and food 
products 
 
5. “…the substance that should be for the human and animal corpses?” 
The underlined word means … 
a. small bodies 
b. huge bodies 
c. dead bodies 
d. strong bodies 
e. young bodies 
 
School Uniform, Another Good Lesson 
School uniform is special clothes worn by all students of a 
particular school. The uniform of a school may differ from others. Why 
should schools use uniforms? Below are some reasons.  
First of all, Notre Dame’s Department of Sociology produced a 
study in 1998 concerning school uniforms. Their findings using 10th grade 
students showed that uniforms have no direct effect on “substance abuse, 
behavioral problems or attendance.” It also claimed a negative effect on 
student achievements for those students considered ‘pro-school’.  
Secondly, uniform helps to create a strong sense school ethos and a 
sense of belonging to particular community. As such it promotes discipline 
and helps to drive up academic standards, which is why a uniform is often 
adapted by schools which are being reopened with a fresh start after being 
classified as failing.  
Finally, uniform acts as a social leveler, under which all students 
are equal in the eyes of the school and of each other. In institutions 
without uniform students are often competitive and worry endlessly about 
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their appearance and the clothes they should wear. Pupils without 
expensive designer clothes and trainers may be singled out as social 
outcasts, or stigmatized as being from poor backgrounds. For these reasons 
many parents prefer uniforms as they save them money on buying clothes 
for school wear. 
Considering the findings, schools should implement the uniform as 
their identity. The government should also publish some kind of rule 
which makes uniform compulsory for schools.  
    Taken from: http://brainly.co.id 
6. In institutions without uniform students, one will be regarded poor because 
he/she …… 
a. does not wear a school uniform 
b. cannot afford to buy a school uniform 
c. wears no expensive designer clothes  
d. possesses a bad academic record 
e. has a bad attitude at school 
 
7. What is the supporting detail of the third paragraph? 
a. Uniform acts as a social leveler, under which all students are equal in 
the eyes of the school  
b. Uniform helps to create a strong sense school ethos and a sense of 
belonging to particular community  
c. Uniform promotes discipline and helps to drive up academic standards  
d. Uniform  
e. A uniform is never adapted by schools which are being reopened with 
a fresh start after being classified as failing.  
 
8. “……. Substance abuse, behavioral problems or attendance.” (Paragraph 
2).  
The antonym of the underlined word is……. 
a. arrival   d. presence  
b. come up  e. absence 
c. appearance 
 
Learning English 
Learning English through music and songs can be very enjoyable. 
You can mix pleasure with learning when you listen to a song and exploit 
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the song as a means to your English progress. Some underlying reason can 
be drawn to support the idea why we use songs in language learning. 
Firstly, “the song stuck in my head” Phenomenon (the echoing in 
our minds of the last song we heard after leaving a restaurant, shopping 
malls, etc) can be both enjoyable and sometimes unnerving. This 
phenomenon also seems to reinforce the idea that songs work on our short-
and-long term memory. Secondly, songs in general also use simple 
conversational language, with a lot of repetition, which is just what many 
learners look for sample text. The fact that they are effective makes them 
many times more motivating than other text. Although usually simple, 
some songs can be quite complex syntactically, lexically and poetically, 
and can be analyzed in the same way as any other literary sample. 
Furthermore, song can be appropriated by listener for their own 
purpose. Most pop songs and probably many other types don’t have 
precise people, place or time reference. 
In addition, songs are relaxing. They provide variety and fun, and 
encourage harmony within oneself and within one group. Little wonder 
they are important tools in sustaining culture, religion, patriotism and yeas, 
even revolution. 
Last but not least, there are many learning activities we can do with 
songs such as studying grammar, practicing selective listening 
comprehension, translating songs, learning vocabulary, spelling and 
culture. 
From the elaboration above, it can be concluded that learning 
through music and songs, learning English can be enjoyable and fun. 
Taken from: http://brainly.co.id 
9. The type of the text above is … 
f. Analytical exposition 
g. Hortatory exposition 
h. Narrative 
i. Discussion 
j. Explanation 
 
10. What is the purpose of the text? 
f. To tell the reader about the songs 
g. To entertain the reader with the songs 
h. To show the reader the use of songs 
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i. To explain above the songs 
j. To persuade the reader to use songs in learning language 
 
11. In addition, songs are relaxing. They provide variety and fun, and 
encourage harmony within oneself and within one group. Little wonder 
they are important tools in sustaining culture, religion, patriotism and yeas, 
even revolution. 
What is the expression in paragraph above? 
a. Fun   c. Comfort  e. Happy 
b. Worried  d. Enjoy 
 
12. The generic structures of the text are …. 
a. Thesis – arguments – recommendation 
b. General statement – sequential explanation 
c. Newsworthy events – background events – sources 
d. Thesis – arguments – reiteration 
e. General statement – arguments 
 
Cars Should Be Banned in The City 
Cars should be banned in the city. As we all know, cars create 
pollution, and cause a lot of road deaths and other accidents.  
Firstly, cars, as we all know contribute the most of pollution in the 
world. Cars emit a deadly gas causes illnesses such as bronchitis, lung 
cancer, and trigger of asthma. Some of these illness is so bad that people 
can die from them.  
Secondly, the city is very busy. Pedestrians wander everywhere 
and cars commonly hit pedestrians in the city, which causes them to die. 
Cars today are our roads biggest killers.  
Thirdly, cars are very noisy. If you live in the city, you may find it 
hard to sleep at night, or concentrate in your homework, and especially 
talk to someone.  
In conclusion, cars should be banned from the city for the reasons 
listed.  
    Taken from: http://www.idebate.org  
13. What one of the diseases caused by pollution? 
a. HIV / AIDS  d. Impotent 
b. Bronchitis   e. Cholera 
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c. Liver  
 
14. What is the purpose of the text? 
a. To persuade the reader about the cars should be banned in the city 
b. To explain the characteristic, the cars should be banned in the city 
c. To inform the reader about cars should be banned in the city 
d. To describe about cars should be banned in the city 
e. To entertain the reader about cars should be banned in the city 
 
15. Which paragraph is called arguments? 
a. I and II   d. II and III 
b. IV    e. I and IV 
c. All paragraph 
 
16. What is the expression fourth paragraph?  
a. Worried 
b. Angry  
c. Annoyed  
d. Disappointed 
e. Sad  
 
Global Warming 
Everybody should change their way of life of reduce global 
warming. There are several things that we can do. One of is by buying and 
consuming fresh local groceries as much as possible. It of course includes 
local vegetables, fruits, bread, etc. 
Local groceries don’t need much transportation to get it into the 
market. It of course means, the amount of carbon dioxide produced is less 
than the groceries from other region. Therefore, by buying local groceries 
we are helping reduce the amount of carbon dioxide produced.  
Consuming fresh groceries instead of frozen ones are healthier for 
us. Furthermore, fresh food or groceries means no requirements for it to be 
freeze up. It means that no electricity is needed and saving energy means 
reducing carbon dioxide and money.  
So, from now on we should consume fresh local groceries to 
reduce global warming.  
    Taken from: http://www.idebate.org  
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17. What is the supporting detail of the third paragraph? 
a. Fresh groceries need electicity to reducing carbon dioxide 
b. Consuming fresh groceries is healthy for us 
c. Fresh food or groceries means no requirements for it to be freeze 
up 
d. Saving energy means that saving your body 
e. Consuming fresh groceries is healthy for us 
 
18. The main idea of the first paragraph is? 
a. There are several things that we can do 
b. Change their way of life to reduce global warming 
c. It of course includes local vegetables, fruits, and bread 
d. Buying local groceries is very important  
e. Local groceries saving energy  
 
19. Which the following is not true based on the text? 
a. Local groceries good for to reduce global warming  
b. We must to change our way to life 
c. Local groceries produce carbon dioxide because need much 
transportations to get it 
d. Consuming fresh groceries instead of frozen ones are healthier for us 
e. Fresh food or groceries no requirements for it to be freeze up means 
that no electricity is needed and saving energy means reducing carbon 
dioxide and money.  
 
20. What tense is mostly used in the text? 
a. Simple present tense 
b. Past tense 
c. Past perfect tense 
d. Past continous tense 
e. Present continous tense 
 
Students’ Laptop 
Conventionally, students need book, pen, eraser, drawing book, 
ruler and such other stuff. Additionally, in this multimedia era, students 
need more to reach their progressive development. Students need mobile 
keyboards to record every presented subject easily. Of course it will need 
more cost but it will deserve for its function.  
First, modern schools tend to apply fast transferring knowledge 
because the school needs to catch the target of curriculum. Every subject 
will tend to be given in demonstrative method. Consequently, students 
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need extra media cover the subject. Since there is a laptop on every 
student’s desk, this method will help student to get better understanding.  
Secondly, finding an appropriate laptop is not difficult as it was. 
Recently there is an online shop which provides comprehensive 
information. The best is that the shop has service of online shopping. The 
students just need to brows that online shop, decide which computer or 
laptop they need, and then complete the transaction. After that the laptop 
will be delivered to the students' houses. That is really easy and save time 
and money.  
From all of that, having mobile computer is absolutely useful for 
students who want to catch the best result for their study. Buying laptop 
online is advisable because it will cut the price. This online way is 
recommended since online shop also provides several laptop types. 
Students just need to decide which type they really need.  
    (Buku Pegangan Siswa Kelas XI) 
 
21. What is the main idea of the third paragraph?  
a. the laptop will be delivered to the students' houses  
b. the laptop is easy and can save our money and time 
c. there is an online shop which provides comprehensive information  
d. the students just need to brows online shop  
e. buying laptop in online shop is difficult  
 
22. Which of the following is NOT TRUE based on the text above?  
a. students need laptop to reach their progressive development  
b. there is an online shop which provides comprehensive information  
c. finding an appropriate laptop is difficult  
d. buying mobile computer online is recommended  
e. students can buy laptop at online shop  
 
23. The word advisable in the last paragraph has the same meaning with …. 
a. recommended  
b. important  
c. cheap  
d. difficult  
e. easy  
 
24. What is the appropriate title for the text above?   
a. students have been in multimedia era  
b. students need to have laptop  
c. online shop is the best way to buy laptop  
d. buying laptop in online shop is not difficult  
e. the importance of having laptop  
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25. What is the genre of the text above?  
a. narrative  
b. report  
c. hortatory exposition  
d. analytical exposition  
e. descriptive  
 
Fuel Price Must Be Dropped 
Government should cancel the rise of fuel price done in the 
beginning of October 2005. 
Most of Indonesian people badly beg it for some basic reasons. 
First, for industry, the rise of fuel price will increase their production cost 
because they must pay more for fuel and electricity used in the process of 
production. Consequently, it will rise the selling price for the product. If 
the product price is increased, it will be hard for the product to compete 
with the goods from other countries. The export will decrease rapidly and 
government will lose the income from exporting goods. 
Second, for workers, the rise of fuel price will force the company 
where they work to limit the budget to low the production cost. One of the 
ways that is usually don by the employees of a company is by cutting of 
the number or workers. It means hundreds even thousands of workers will 
lose their jobs. The jobless people will increase instability of nations 
because they will do whatever they can do to get some money, even by 
doing crime. What a dreadful nightmare! 
Thirdly, for ordinary people. They must manage their finance to 
survive because the rise of the fuel rice will increase the price of their 
basic need’s price. They have to find alternative ways to survive; reducing 
the meals, postponing the buying of unnecessary things or event for the 
school. This is the worst. 
Based on the facts above, considering the negative impact of the 
rise of the fuel price above, government must cancel the rise and try to find 
other ways to cover the lack of the national budget by not cutting the 
subsidy of fuel. 
Taken from: http://www.idebate.org  
26. What is the purpose of the text? 
a. Fuel price must be dropped 
b. To persuade the readers or listeners that rise of fuel price is should or 
should not be in the case 
c. To persuade the readers that the topic must be concerned about 
d. The reasons about the rise of fuel price 
e. The text has a clear in statements 
 
27. What is the supporting detail in paragraph 3? 
a. Workers are very profitable because their salary can be raised 
b. The fuel prices could make the workers prosperous 
c. The company can save on expenses 
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d. Raising fuel prices cause the problems like unemployment and 
bankrupt 
e. There will be many successful workers 
 
28. Why must rise of fuel be canceled? 
a. because there is some negative impact 
b. because the government will get profit 
c. because the fuel prices in Indonesia is still cheap 
d. because the company will increase the products 
e. because there are not many crimes 
 
29. Why does the company cut of the number of workers? 
a. the workers have been old 
b. the workers have stolen the company products 
c. the company wants to limit the budget to low the production cost 
d. the workers want to increase their salary 
e. the company wants to get some profit 
 
30. “They must manage finance to survive” in paragraph four the synonym the 
underlined word is… 
a. Take care 
b. Be successful 
c. Organize 
d. Implement 
e. Promise 
 
 
 
 
 
 
 
 
 
 
 
Appendix 6 
 
THE ANSWER KEY OF TEST 
 
PRE TEST     POST TEST 
 
1 A 11 A 21 E 
2 E 12 E 22 D 
3 D 13 B 23 C 
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4 E 14 A 24 E 
5 B 15 B 25 A 
6 B 16 B 26 A 
7 B 17 B 27 C 
8 C 18 C 28 E 
9 A 19 D 29 A 
10 B 20 E 30 E 
 
 
 
 
 
 
 
 
 
 
 
Appendix 7. The Result of Validity  
No 1 2 3 4 5 6 7 8 9 10 11 12 13 14 
1 1 0 1 1 1 1 1 1 1 1 0 1 1 1 
2 1 0 1 1 0 1 1 0 1 0 0 1 1 1 
3 0 1 1 1 0 0 0 1 1 1 0 1 1 1 
4 1 1 1 1 1 1 1 1 1 0 0 0 1 1 
5 1 1 0 0 0 1 0 1 0 1 0 0 0 0 
6 0 1 1 1 0 0 1 1 0 0 0 0 1 0 
7 0 1 0 1 1 0 1 0 1 1 1 0 1 1 
8 0 1 0 1 1 1 0 0 0 0 0 0 1 1 
9 0 0 1 1 0 0 0 0 1 1 0 0 1 1 
10 1 1 0 0 0 1 1 1 0 1 0 0 0 1 
1 C 11 C 21 B 
2 B 12 D 22 C 
3 B 13 B 23 A 
4 A 14 A 24 E 
5 C 15 D 25 D 
6 C 16 C 26 C 
7 B 17 C 27 D 
8 E 18 B 28 A 
9 A 19 C 29 C 
10 E 20 A 30 C 
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11 1 1 1 0 0 0 1 1 0 0 1 1 0 1 
12 0 1 0 1 0 1 0 0 1 1 1 0 1 1 
13 1 1 1 0 1 1 0 1 1 1 0 0 1 1 
14 0 1 1 1 1 1 1 1 0 0 0 0 1 0 
15 0 0 1 1 1 1 1 1 1 0 0 1 1 1 
16 0 0 0 0 1 1 1 0 0 1 1 0 0 0 
17 1 0 1 1 0 0 0 0 0 1 0 1 1 1 
18 1 0 1 0 0 1 1 1 1 0 1 1 1 1 
19 1 0 0 1 0 1 0 1 1 1 1 1 0 1 
20 0 1 0 0 1 1 0 0 1 0 1 0 1 0 
21 0 0 1 1 0 1 1 1 1 1 0 0 1 1 
22 0 1 0 0 1 1 0 1 1 1 1 0 1 0 
23 1 0 1 1 0 0 1 0 1 0 0 0 1 1 
24 1 0 1 0 1 1 0 1 1 0 0 1 1 1 
25 1 1 0 1 0 1 1 0 0 0 0 0 0 1 
26 1 0 1 0 0 1 1 1 1 1 0 1 1 1 
27 1 0 1 0 0 1 1 1 0 1 0 1 0 1 
28 1 1 1 1 0 1 1 1 1 0 1 1 1 0 
29 1 1 1 1 1 1 1 1 1 0 0 0 1 1 
30 0 1 0 1 1 0 1 1 0 1 0 1 0 0 
 ∑ 17 17 19 19 13 22 19 20 19 16 9 13 22 22 
n 30 30 30 30 30 30 30 30 30 30 30 30 30 30 
p 0.5667 0.5667 0.6333 0.6333 0.4333 0.7333 0.6333 0.6667 0.6333 0.5333 0.3 0.4333 0.7333 0.7333 
q 0.4333 0.4333 0.3667 0.3667 0.5667 0.2667 0.3667 0.3333 0.3667 0.4667 0.7 0.5667 0.2667 0.2667 
pq 0.2456 0.2456 0.2322 0.2322 0.2456 0.1956 0.2322 0.2222 0.2322 0.2489 0.21 0.2456 0.1956 0.1956 
xi 21.962 21.962 19.65 19.65 28.719 16.97 19.65 18.667 19.65 23.334 41.483 28.719 16.97 16.97 
ro 1.2752 1.2752 0.8297 0.8297 2.2118 0.117 0.8297 0.602 0.8297 1.4992 3.4045 2.2118 0.117 0.117 
rt 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 
status valid valid valid valid valid invalid valid valid valid valid valid valid invalid invalid 
                              
rkk 0.7374 0.7374 0.7326 0.7326 0.7519 0.7271 0.7326 0.7306 0.7326 0.7403 0.7808 0.7519 0.7271 0.7271 
status R R R R R R R R R R R R R R 
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No  18 
19 20 21 22 23 24 25 26 27 28 29 30 
1 0 1 0 1 0 1 1 1 1 1 1 1 1 
2 0 0 1 1 1 1 1 1 1 0 0 1 0 
3 1 1 1 0 1 0 1 0 0 0 0 0 0 
4 0 1 1 1 1 1 1 1 1 1 0 0 1 
5 0 1 0 0 0 0 0 1 0 1 0 0 0 
6 1 0 0 0 0 0 1 0 0 0 0 0 0 
7 1 1 0 0 0 0 0 0 0 0 0 0 0 
8 0 1 0 0 0 1 0 1 0 0 0 0 1 
9 1 1 1 1 1 1 1 1 1 1 1 1 1 
10 1 0 1 0 1 0 1 1 1 1 0 0 1 
11 1 0 0 1 0 0 1 0 1 0 1 0 1 
12 0 0 1 0 0 1 1 0 0 0 1 0 1 
13 0 1 1 0 1 1 0 0 0 1 0 0 0 
14 0 1 0 0 0 1 1 1 1 1 1 0 0 
15 0 1 0 0 1 1 0 0 0 1 0 0 0 
16 0 0 0 1 0 1 0 1 1 1 0 1 0 
17 0 1 1 1 1 1 1 1 1 1 1 0 1 
18 0 0 0 1 0 0 1 0 1 0 1 0 1 
19 0 1 0 0 0 0 1 0 0 0 0 0 0 
20 1 0 0 0 0 1 0 0 0 0 1 1 0 
21 0 0 0 1 1 1 0 1 1 1 0 1 1 
22 1 0 0 0 0 1 1 1 1 1 0 0 1 
23 0 1 0 0 0 0 0 0 1 0 0 1 0 
24 0 0 1 1 1 1 1 1 1 1 0 1 1 
25 1 0 1 1 0 1 1 1 0 0 0 1 0 
26 0 1 0 1 1 1 1 1 1 1 1 1 1 
27 1 0 0 1 0 1 1 1 1 1 1 1 0 
28 1 1 1 1 1 0 1 1 1 1 1 1 1 
29 1 1 1 1 1 0 1 1 1 1 1 1 0 
30 0 1 1 0 0 1 1 0 0 0 0 0 1 
∑ 12 17 13 15 13 19 21 18 18 17 12 13 15 
n 30 30 30 30 30 30 30 30 30 30 30 30 30 
p 0.4 0.5667 0.4333 0.5 0.4333 0.6333 0.7 0.6 0.6 0.5667 0.4 0.4333 0.5 
q 0.6 0.4333 0.5667 0.5 0.5667 0.3667 0.3 0.4 0.4 0.4333 0.6 0.5667 0.5 
pq 0.24 0.2456 0.2456 0.25 0.2456 0.2322 0.21 0.24 0.24 0.2456 0.24 0.2456 0.25 
xi 31.112 21.962 28.719 24.89 28.719 19.65 17.778 20.742 20.742 21.962 31.112 28.719 24.89 
ro 2.4741 1.2752 2.2118 1.7279 2.2118 0.8297 0.3661 1.053 1.053 1.2752 2.4741 2.2118 1.7279 
rt 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 
status valid valid valid valid valid valid valid valid valid valid valid valid valid 
                            
rkk 0.7571 0.7374 0.7519 0.7436 0.7519 0.7326 0.7288 0.7349 0.7349 0.7374 0.7571 0.7519 0.7436 
status R R R R R R R R R R R R R 
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Appendix 8 
 
FREQUENCY DISTRIBUTION OF PRE-TEST IN EXPERIMENTAL 
CLASS 
 
Individual Data 
The Scores are: 
63 66 53 56 60 76 
66 60 73 76 56 63 
56 73 60 56 66 53 
60 56 63 66 50 70 
70 60 63 63 63 60 
 
1. The highest score is 76 
2. The lowest score is 50 
3. Range is the highest score – the lowest score 76-50 = 26 
4. The number of class is 1 + (3,3) log n = 1 + (3,3) log 30 =5,874 ~ 6 
5. The class width (interval) is range divided by the number of class = 26/5,874 
= 4,425 ~ 5 
6. Tally Data 
class 
limit 
class 
boundaries 
mid-
point 
(X1) 
Tally Frequency (f1) percentage f1X1 
50 - 54 49.5 - 54.5 52 III 3 10 156 
55 - 59 54.5 - 59.5 57 IIIII 5 16.66666667 285 
60 - 64 59.5 - 64.5 62 IIIII IIIII II 12 40 744 
65 -69 64.5 - 69.5 67 IIII 4 13.33333333 268 
70 - 74 69.5 - 74.5 72 IIII 4 13.33333333 288 
75 - 79 74.5 - 79.5 77 II 2 6.666666667 154 
    
30 100 1895 
 
 
 
7. Histogram and Polygon 
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MEAN, MODE, MEDIAN AND STANDARD DEVIATION 
 
1. Mean  
 
 
 
2. Mode 
 
 
 
 
3. Median 
 
 
 
 
 
 
 
 = =63.167 
 
o 
= L + i = = 59.5 + 5 
 
 
 
=  
 = 62.4166 
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4. Standard Deviation  
X1 Xbar X1-Xbar (X1-Xbar)2 
63 62.5 0.5 0.25 
66 62.5 3.5 12.25 
56 62.5 -6.5 42.25 
60 62.5 -2.5 6.25 
70 62.5 7.5 56.25 
66 62.5 3.5 12.25 
60 62.5 -2.5 6.25 
73 62.5 10.5 110.25 
56 62.5 -6.5 42.25 
60 62.5 -2.5 6.25 
53 62.5 -9.5 90.25 
73 62.5 10.5 110.25 
60 62.5 -2.5 6.25 
63 62.5 0.5 0.25 
63 62.5 0.5 0.25 
56 62.5 -6.5 42.25 
76 62.5 13.5 182.25 
56 62.5 -6.5 42.25 
66 62.5 3.5 12.25 
63 62.5 0.5 0.25 
60 62.5 -2.5 6.25 
56 62.5 -6.5 42.25 
66 62.5 3.5 12.25 
50 62.5 -12.5 156.25 
63 62.5 0.5 0.25 
76 62.5 13.5 182.25 
63 62.5 0.5 0.25 
53 62.5 -9.5 90.25 
70 62.5 7.5 56.25 
60 62.5 -2.5 6.25 
      1333.5 
 
 
 
 
 
 
= 6.781 
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FREQUENCY DISTRIBUTION OF POST-TEST IN EXPERIMENTAL 
CLASS 
 
Individual Data 
The Scores are: 
76 73 76 80 73 76 
80 80 86 90 80 66 
76 83 70 76 83 70 
73 73 76 70 80 70 
80 80 80 83 76 86 
 
1. The highest score is 90 
2. The lowest score is 66 
3. Range is the highest score – the lowest score 90-66 = 24 
4. The number of class is 1 + (3,3) log n = 1 + (3,3) log 30 =5,874 ~ 6 
5. The class width (interval) is range divided by the number of class = 24/5,613 
= 4,085 ~ 5 
6. Tally Data 
 
class 
limit 
class 
boundaries 
mid-
point 
(X1) 
Tally 
Frequency 
(f1) 
percentage f1X1 
65 - 69 64.5 - 69.5 67 I 1 3.333333333 67 
70 - 74 69.5 - 74.5 72 IIIII III 8 26.66666667 576 
75 - 79 74.5 - 79.5 77 IIIII II 7 23.33333333 539 
80 - 84 79.5 - 84.5 82 IIIII IIIII I 11 36.66666667 902 
85 - 89 84.5 - 89.5 87 II 2 6.666666667 174 
90 - 94 89.5 - 94.5 92 I 1 3.333333333 92 
        30 100 2350 
 
 
 
 
7. Histogram and Polygon 
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MEAN, MODE, MEDIAN AND STANDARD DEVIATION 
 
8. Mean  
 
 
 
9. Mode 
 
 
 
10. Median 
 
 
 
11. Standard Deviation  
 
X1 Xbar X1-Xbar (X1-Xbar)2 
76 77.4 -1.4 1.96 
80 77.4 2.6 6.76 
76 77.4 -1.4 1.96 
 =   
o 
= L + i  = 79.5 + 5  = 81.03 
= 79.5 + 5  = 79.04 
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73 77.4 -4.4 19.36 
80 77.4 2.6 6.76 
73 77.4 -4.4 19.36 
80 77.4 2.6 6.76 
83 77.4 5.6 31.36 
73 77.4 -4.4 19.36 
80 77.4 2.6 6.76 
76 77.4 -1.4 1.96 
86 77.4 8.6 73.96 
70 77.4 -7.4 54.76 
76 77.4 -1.4 1.96 
80 77.4 2.6 6.76 
80 77.4 2.6 6.76 
90 77.4 12.6 158.76 
76 77.4 -1.4 1.96 
70 77.4 -7.4 54.76 
83 77.4 5.6 31.36 
73 77.4 -4.4 19.36 
80 77.4 2.6 6.76 
83 77.4 5.6 31.36 
80 77.4 2.6 6.76 
76 77.4 -1.4 1.96 
76 77.4 -1.4 1.96 
66 77.4 -11.4 129.96 
70 77.4 -7.4 54.76 
70 77.4 -7.4 54.76 
86 77.4 8.6 73.96 
      895 
 
 
 
 
 
 
 
 
 
 
 
= 5.555 
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FREQUENCY DISTRIBUTION OF PRE-TEST IN CONTROL CLASS 
 
Individual Data 
The Scores are: 
60 66 66 76 70 70 
63 63 56 60 60 53 
53 70 56 50 70 50 
60 53 53 73 66 56 
50 56 76 70 63 60 
 
1. The highest score is 76 
2. The lowest score is 50 
3. Range is the highest score – the lowest score 76-50 = 26 
4. The number of class is 1 + (3,3) log n = 1 + (3,3) log 30 =5,874 ~ 6 
5. The class width (interval) is range divided by the number of class = 26/5,874 
= 4,425 ~ 5 
6. Tally Data 
 
class 
limit 
class 
boundaries 
midpoint 
(X1) 
Tally Frequency (f1) percentage f1X1 
50 - 54 49.5 - 54.5 52 IIIII II 7 23.33333333 364 
55 - 59 54.5 - 59.5 57 IIII 4 13.33333333 228 
60 - 64 59.5 - 64.5 62 IIIII III 8 26.66666667 496 
65 - 69 64.5 - 69.5 67 III 3 10 201 
70 - 74 69.5 - 74.5 72 IIIII I 6 20 432 
75 - 79 74.5 - 79.5 77 II 2 6.666666667 154 
        30 100 1875 
 
 
 
 
 
 
7. Histogram and Polygon 
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MEAN, MODE, MEDIAN AND STANDARD DEVIATION 
 
 
8. Mean  
 
 
 
9. Mode 
 
 
 
10. Median 
 
 
 
 
11. Standard Deviation  
X1 Xbar X1-Xbar (X1-Xbar)2 
 =  = 62.5 
o 
= L + i  = 59.5 + 5  = 62.36 
= 59.5 + 5  = 62 
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60 61.6 -1.6 2.56 
63 61.6 1.4 1.96 
53 61.6 -8.6 73.96 
60 61.6 -1.6 2.56 
50 61.6 -11.6 134.56 
66 61.6 4.4 19.36 
63 61.6 1.4 1.96 
70 61.6 8.4 70.56 
53 61.6 -8.6 73.96 
56 61.6 -5.6 31.36 
66 61.6 4.4 19.36 
56 61.6 -5.6 31.36 
56 61.6 -5.6 31.36 
53 61.6 -8.6 73.96 
76 61.6 14.4 207.36 
76 61.6 14.4 207.36 
60 61.6 -1.6 2.56 
50 61.6 -11.6 134.56 
73 61.6 11.4 129.96 
70 61.6 8.4 70.56 
70 61.6 8.4 70.56 
60 61.6 -1.6 2.56 
70 61.6 8.4 70.56 
66 61.6 4.4 19.36 
63 61.6 1.4 1.96 
70 61.6 8.4 70.56 
53 61.6 -8.6 73.96 
50 61.6 -11.6 134.56 
56 61.6 -5.6 31.36 
60 61.6 -1.6 2.56 
      1799.2 
 
 
 
 
 
 
 
 
 
= 7.876 
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FREQUENCY DISTRIBUTION OF POST-TEST IN CONTROL CLASS 
 
Individual Data 
The Scores are: 
63 66 63 76 70 66 
70 70 66 60 60 70 
66 63 70 70 63 60 
70 56 63 80 66 70 
70 76 73 70 70 80 
 
1. The highest score is 80 
2. The lowest score is 56 
3. Range is the highest score – the lowest score 80-56 = 24 
4. The number of class is 1 + (3,3) log n = 1 + (3,3) log 30 =5,874 ~ 6 
5. The class width (interval) is range divided by the number of class = 24/5,874 
= 4,085 ~ 5 
6. Tally Data 
 
class 
limit 
class 
boundaries 
midpoint 
(X1) 
Tally 
Frequency 
(f1) 
precentage f1X1 
55 - 59 54.5 - 59.5 57 I 1 3.333333333 57 
60 - 64 59.5 - 64.5 62 IIIII III 8 26.66666667 496 
65 - 69 64.5 - 69.5 67 IIIII 5 16.66666667 335 
70 - 74 69.5 - 74.5 72 IIIII IIIII II 12 40 864 
75 - 79 74.5 - 79.5 77 II 2 6.666666667 154 
80 - 84 79.5 - 84.5 82 II 2 6.666666667 164 
        30 100 2070 
 
 
 
 
 
 
7. Histogram and Polygon 
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MEAN, MODE, MEDIAN AND STANDARD DEVIATION 
 
8. Mean  
 
 
 
9. Mode 
 
 
 
10. Median 
 
 
 
 
 
 
11. Standard Deviation  
X1 Xbar X1-Xbar (X1-Xbar)2 
 =  = 69 
o 
= L + i  = 69.5 + 5  = 73.38 
= 69.5 + 5 = 69.9 
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63 67.9 -4.9 24.01 
70 67.9 2.1 4.41 
66 67.9 -1.9 3.61 
70 67.9 2.1 4.41 
70 67.9 2.1 4.41 
66 67.9 -1.9 3.61 
70 67.9 2.1 4.41 
63 67.9 -4.9 24.01 
56 67.9 -11.9 141.61 
76 67.9 8.1 65.61 
63 67.9 -4.9 24.01 
66 67.9 -1.9 3.61 
70 67.9 2.1 4.41 
63 67.9 -4.9 24.01 
73 67.9 5.1 26.01 
76 67.9 8.1 65.61 
60 67.9 -7.9 62.41 
70 67.9 2.1 4.41 
80 67.9 12.1 146.41 
70 67.9 2.1 4.41 
70 67.9 2.1 4.41 
60 67.9 -7.9 62.41 
63 67.9 -4.9 24.01 
66 67.9 -1.9 3.61 
70 67.9 2.1 4.41 
66 67.9 -1.9 3.61 
70 67.9 2.1 4.41 
60 67.9 -7.9 62.41 
70 67.9 2.1 4.41 
80 67.9 12.1 146.41 
      965.5 
 
 
 
 
 
 
 
 
= 5.77 
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Appendix 9 
The Score of Pre-Test and Post-Test in Control class. 
Control Class 
No Nama 
Score 
Pre Test Post Test 
1 APW 60 63 
2 AS 63 70 
3 CR 53 66 
4 CRDA 60 70 
5 DCR 50 70 
6 DAK 66 66 
7 DNF 63 70 
8 FAA 70 63 
9 FF 53 56 
10 FMA 56 76 
11 FHNIS 66 63 
12 FPA 56 66 
13 GW 56 70 
14 HNF 53 63 
15 KDC 76 73 
16 LAA 76 76 
17 NTU 60 60 
18 NA 50 70 
19 NBA 73 80 
20 PANI 70 70 
21 RS 70 70 
22 REN 60 60 
23 SSER 70 63 
24 SRP 66 66 
25 SR 63 70 
26 WEPD 70 66 
27 WNS 53 70 
28 WA 50 60 
29 ZIP 56 70 
30 RST 60 80 
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The Score of Pre-Test and Post-Test in experimental class. 
Experimental Class 
No Nama 
Score 
Pre Test Post test 
1 ARH 63 76 
2 AHB 66 80 
3 AMA 56 76 
4 AAH 60 73 
5 BN 70 80 
6 DNA 66 73 
7 DNS 60 80 
8 DNAH 73 83 
9 FSA 56 73 
10 FFA 60 80 
11 HZH 53 76 
12 LRA 73 86 
13 LWES 60 70 
14 LKA 63 76 
15 ML 63 80 
16 MG 56 80 
17 MFA 76 90 
18 MHI 56 76 
19 MNA 66 70 
20 SA 63 83 
21 SJ 60 73 
22 TAP 56 80 
23 TH 66 83 
24 VFI 50 80 
25 ZS 63 76 
26 AM 76 76 
27 TSS 63 66 
28 GAP 53 70 
29 SEP 70 70 
30 LS 60 86 
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The Result Score of Post-Test in Control class and Experimental Class. 
Score of Student 
No 
Experimental Class Control Class 
Pre Test Post Test Pre Test Post Test 
1 63 76 60 63 
2 66 80 63 70 
3 56 76 53 66 
4 60 73 60 70 
5 70 80 50 70 
6 66 73 66 66 
7 60 80 63 70 
8 73 83 70 63 
9 56 73 53 56 
10 60 80 56 76 
11 53 76 66 63 
12 73 86 56 66 
13 60 70 56 70 
14 63 76 53 63 
15 63 80 76 73 
16 56 80 76 76 
17 76 90 60 60 
18 56 76 50 70 
19 66 70 73 80 
20 63 83 70 70 
21 60 73 70 70 
22 56 80 60 60 
23 66 83 70 63 
24 50 80 66 66 
25 63 76 63 70 
26 76 76 70 66 
27 63 66 53 70 
28 53 70 50 60 
29 70 70 56 70 
30 60 86 60 80 
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Appendix 10 
 
NORMALITY PRE-TEST IN EXPERIMENTAL CLASS 
No 
Score 
Pre-Test Xi Xi - Xbar Zi F(zi) s(zi) F(zi) - s(zi) 
1 63 50 -12.53333 -1.84831 0.0322788 0.033333 0.00105448 
2 66 53 -9.533333 -1.40589 0.0798777 0.066667 0.01321108 
3 56 53 -9.533333 -1.40589 0.0798777 0.1 0.02012226 
4 60 56 -6.533333 -0.96348 0.1676533 0.133333 0.03432 
5 70 56 -6.533333 -0.96348 0.1676533 0.166667 0.00098666 
6 66 56 -6.533333 -0.96348 0.1676533 0.2 0.03234667 
7 60 56 -6.533333 -0.96348 0.1676533 0.233333 0.06568 
8 73 56 -6.533333 -0.96348 0.1676533 0.266667 0.09901334 
9 56 60 -2.533333 -0.37359 0.3543531 0.3 0.05435308 
10 60 60 -2.533333 -0.37359 0.3543531 0.333333 0.02101975 
11 53 60 -2.533333 -0.37359 0.3543531 0.366667 0.01231358 
12 73 60 -2.533333 -0.37359 0.3543531 0.4 0.04564692 
13 60 60 -2.533333 -0.37359 0.3543531 0.433333 0.07898025 
14 63 60 -2.533333 -0.37359 0.3543531 0.466667 0.11231358 
15 63 63 0.4666667 0.06882 0.5274336 0.5 0.02743355 
16 56 63 0.4666667 0.06882 0.5274336 0.533333 0.00589978 
17 76 63 0.4666667 0.06882 0.5274336 0.566667 0.03923311 
18 56 63 0.4666667 0.06882 0.5274336 0.6 0.07256645 
19 66 63 0.4666667 0.06882 0.5274336 0.633333 0.10589978 
20 63 63 0.4666667 0.06882 0.5274336 0.666667 0.13923311 
21 60 66 3.4666667 0.511234 0.6954065 0.7 0.00459349 
22 56 66 3.4666667 0.511234 0.6954065 0.733333 0.03792683 
23 66 66 3.4666667 0.511234 0.6954065 0.766667 0.07126016 
24 50 66 3.4666667 0.511234 0.6954065 0.8 0.10459349 
25 63 70 7.4666667 1.10112 0.8645778 0.833333 0.03124447 
26 76 70 7.4666667 1.10112 0.8645778 0.866667 0.00208887 
27 63 73 10.466667 1.543534 0.9386494 0.9 0.03864942 
28 53 73 10.466667 1.543534 0.9386494 0.933333 0.00531608 
29 70 76 13.466667 1.985949 0.9764805 0.966667 0.00981382 
30 60 76 13.466667 1.985949 0.9764805 1 0.02351951 
 
X Bar 62.53333333 
SD 6.780974059 
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F(zi) = Normdist(Zi) 
 
The highest value of F(zi) – s(zi) or Lo is 0,139. Lt = 0,161. Because Lo is lower 
than Lt or Lo (0,139) < Lt (0,161), it can be concluded that the sample is in normal 
distribution. 
 
NORMALITY POST-TEST IN EXPERIMENTAL CLASS 
No 
Score 
Post-Test Xi Xi - Xbar Zi F(zi) s(zi) 
F(zi) - 
s(zi) 
1 76 66 -11.3667 -2.04611 0.020373 0.033333 0.0129605 
2 80 70 -7.36667 -1.32607 0.092408 0.066667 0.0257415 
3 76 70 -7.36667 -1.32607 0.092408 0.1 0.0075918 
4 73 70 -7.36667 -1.32607 0.092408 0.133333 0.0409251 
5 80 70 -7.36667 -1.32607 0.092408 0.166667 0.0742585 
6 73 73 -4.36667 -0.78604 0.215922 0.2 0.0159215 
7 80 73 -4.36667 -0.78604 0.215922 0.233333 0.0174118 
8 83 73 -4.36667 -0.78604 0.215922 0.266667 0.0507452 
9 73 73 -4.36667 -0.78604 0.215922 0.3 0.0840785 
10 80 76 -1.36667 -0.24601 0.402836 0.333333 0.0695027 
11 76 76 -1.36667 -0.24601 0.402836 0.366667 0.0361694 
12 86 76 -1.36667 -0.24601 0.402836 0.4 0.0028361 
13 70 76 -1.36667 -0.24601 0.402836 0.433333 0.0304973 
14 76 76 -1.36667 -0.24601 0.402836 0.466667 0.0638306 
15 80 76 -1.36667 -0.24601 0.402836 0.5 0.0971639 
16 80 76 -1.36667 -0.24601 0.402836 0.533333 0.1304973 
17 90 80 2.633333 0.474025 0.682259 0.566667 0.1155924 
18 76 80 2.633333 0.474025 0.682259 0.6 0.082259 
19 70 80 2.633333 0.474025 0.682259 0.633333 0.0489257 
20 83 80 2.633333 0.474025 0.682259 0.666667 0.0155924 
21 73 80 2.633333 0.474025 0.682259 0.7 0.017741 
22 80 80 2.633333 0.474025 0.682259 0.733333 0.0510743 
23 83 80 2.633333 0.474025 0.682259 0.766667 0.0844076 
24 80 80 2.633333 0.474025 0.682259 0.8 0.117741 
25 76 83 5.633333 1.014054 0.844721 0.833333 0.0113881 
26 76 83 5.633333 1.014054 0.844721 0.866667 0.0219452 
27 66 83 5.633333 1.014054 0.844721 0.9 0.0552785 
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28 70 86 8.633333 1.554083 0.939918 0.933333 0.0065843 
29 70 86 8.633333 1.554083 0.939918 0.966667 0.026749 
30 86 90 12.63333 2.274121 0.988521 1 0.0114794 
 
   
F(zi) = Normdist(Zi) 
 
The highest value of F(zi) – s(zi) or Lo is 0,130. Lt = 0,161. Because Lo is lower 
than Lt or Lo (0,130) < Lt (0,161), it can be concluded that the sample is in normal 
distribution  
 
 
NORMALITY PRE-TEST IN CONTROL CLASS 
No 
Score 
Pre-Test Xi Xi - Xbar Zi F(zi) s(zi) F(zi) - s(zi) 
1 60 50 -11.6 -1.47271 0.0704146 0.033333 0.03708128 
2 63 50 -11.6 -1.47271 0.0704146 0.066667 0.00374794 
3 53 50 -11.6 -1.47271 0.0704146 0.1 0.02958539 
4 60 53 -8.6 -1.09184 0.1374524 0.133333 0.00411909 
5 50 53 -8.6 -1.09184 0.1374524 0.166667 0.02921425 
6 66 53 -8.6 -1.09184 0.1374524 0.2 0.06254758 
7 63 53 -8.6 -1.09184 0.1374524 0.233333 0.09588091 
8 70 56 -5.6 -0.71096 0.2385534 0.266667 0.02811324 
9 53 56 -5.6 -0.71096 0.2385534 0.3 0.06144657 
10 56 56 -5.6 -0.71096 0.2385534 0.333333 0.09477991 
11 66 56 -5.6 -0.71096 0.2385534 0.366667 0.12811324 
12 56 60 -1.6 -0.20313 0.4195158 0.4 0.01951576 
13 56 60 -1.6 -0.20313 0.4195158 0.433333 0.01381757 
14 53 60 -1.6 -0.20313 0.4195158 0.466667 0.0471509 
15 76 60 -1.6 -0.20313 0.4195158 0.5 0.08048424 
16 76 60 -1.6 -0.20313 0.4195158 0.533333 0.11381757 
17 60 63 1.4 0.177741 0.5705368 0.566667 0.00387009 
18 50 63 1.4 0.177741 0.5705368 0.6 0.02946324 
19 73 63 1.4 0.177741 0.5705368 0.633333 0.06279657 
20 70 66 4.4 0.558614 0.7117875 0.666667 0.0451208 
21 70 66 4.4 0.558614 0.7117875 0.7 0.01178747 
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22 60 66 4.4 0.558614 0.7117875 0.733333 0.02154586 
23 70 70 8.4 1.066445 0.8568888 0.766667 0.09022213 
24 66 70 8.4 1.066445 0.8568888 0.8 0.05688879 
25 63 70 8.4 1.066445 0.8568888 0.833333 0.02355546 
26 70 70 8.4 1.066445 0.8568888 0.866667 0.00977787 
27 53 70 8.4 1.066445 0.8568888 0.9 0.04311121 
28 50 73 11.4 1.447319 0.9260961 0.933333 0.0072372 
29 56 76 14.4 1.828192 0.9662396 0.966667 0.00042705 
30 60 76 14.4 1.828192 0.9662396 1 0.03376038 
 
   
F(zi) = Normdist(Zi) 
 
The highest value of F(zi) – s(zi) or Lo is 0,128. Lt = 0,161. Because Lo is lower 
than Lt or Lo (0,128) < Lt (0,161), it can be concluded that the sample is in normal 
distribution  
 
NORMALITY POST-TEST IN CONTROL CLASS 
No 
Score 
Post-Test Xi Xi - Xbar Zi F(zi) s(zi) F(zi) - s(zi) 
1 63 56 -11.8667 -2.05664 0.01986 0.033333 0.0134731 
2 70 60 -7.86667 -1.36339 0.086379 0.066667 0.0197127 
3 66 60 -7.86667 -1.36339 0.086379 0.1 0.0136207 
4 70 60 -7.86667 -1.36339 0.086379 0.133333 0.046954 
5 70 63 -4.86667 -0.84346 0.199487 0.166667 0.0328203 
6 66 63 -4.86667 -0.84346 0.199487 0.2 0.000513 
7 70 63 -4.86667 -0.84346 0.199487 0.233333 0.0338463 
8 63 63 -4.86667 -0.84346 0.199487 0.266667 0.0671797 
9 56 63 -4.86667 -0.84346 0.199487 0.3 0.100513 
10 76 66 -1.86667 -0.32352 0.373152 0.333333 0.0398185 
11 63 66 -1.86667 -0.32352 0.373152 0.366667 0.0064852 
12 66 66 -1.86667 -0.32352 0.373152 0.4 0.0268481 
13 70 66 -1.86667 -0.32352 0.373152 0.433333 0.0601815 
14 63 66 -1.86667 -0.32352 0.373152 0.466667 0.0935148 
15 73 70 2.133333 0.369734 0.64421 0.5 0.1442096 
16 76 70 2.133333 0.369734 0.64421 0.533333 0.1108762 
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17 60 70 2.133333 0.369734 0.64421 0.566667 0.0775429 
18 70 70 2.133333 0.369734 0.64421 0.6 0.0442096 
19 80 70 2.133333 0.369734 0.64421 0.633333 0.0108762 
20 70 70 2.133333 0.369734 0.64421 0.666667 0.0224571 
21 70 70 2.133333 0.369734 0.64421 0.7 0.0557904 
22 60 70 2.133333 0.369734 0.64421 0.733333 0.0891238 
23 63 70 2.133333 0.369734 0.64421 0.766667 0.1224571 
24 66 70 2.133333 0.369734 0.64421 0.8 0.1557904 
25 70 70 2.133333 0.369734 0.64421 0.833333 0.1345477 
26 66 73 5.133333 0.889672 0.813179 0.866667 0.0534877 
27 70 76 8.133333 1.40961 0.920673 0.9 0.0206725 
28 60 76 8.133333 1.40961 0.920673 0.933333 0.0126608 
29 70 80 12.13333 2.102861 0.982261 0.966667 0.0155944 
30 80 80 12.13333 2.102861 0.982261 1 0.017739 
 
   
F(zi) = Normdist(Zi) 
 
The highest value of F(zi) – s(zi) or Lo is 0,156. Lt = 0,161. Because Lo is lower 
than Lt or Lo (0,156) < Lt (0,161), it can be concluded that the sample is in normal 
distribution  
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Appendix 11 
 
HOMOGENEITY PRE-TEST 
No Experiment Control (X1)2 (X2)2 
1 63 60 3969 3600 
2 66 63 4356 3969 
3 56 53 3136 2809 
4 60 60 3600 3600 
5 70 50 4900 2500 
6 66 66 4356 4356 
7 60 63 3600 3969 
8 73 70 5329 4900 
9 56 53 3136 2809 
10 60 56 3600 3136 
11 53 66 2809 4356 
12 73 56 5329 3136 
13 60 56 3600 3136 
14 63 53 3969 2809 
15 63 76 3969 5776 
16 56 76 3136 5776 
17 76 60 5776 3600 
18 56 50 3136 2500 
19 66 73 4356 5329 
20 63 70 3969 4900 
21 60 70 3600 4900 
22 56 60 3136 3600 
23 66 70 4356 4900 
24 50 66 2500 4356 
25 63 63 3969 3969 
26 76 70 5776 4900 
27 63 53 3969 2809 
28 53 50 2809 2500 
29 70 56 4900 3136 
30 60 60 3600 3600 
  1876 1848 118646 115636 
 
 
1. Seeking Variance  
 
 
2
 =  =  = 45.9816 
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2. Seeking s2 
 
 
 
 
 
 
 
3. Seeking B value 
 
 
 
 
Sample df 1/df (Si)2 log(Si)2 (df)(Log(Si)2) 
1 29 0.0344828 45.98161 1.662584 48.21494103 
2 29 0.0344828 62.04138 1.792681 51.98776203 
∑ 58 0.0689655     100.2027031 
 
 
 
Because Xo
2 (0.64817) is lower than Xt
2 (3,841), it can be concluded that the data 
are homogeneous. 
 
 
2
 =  =  = 62.0413 
 
 =  = 54.01149 
 =  
 
           = 1.7325 
∑  
    
     = 1.7325 (58) 
 
     = 100.484 
 = = = 0.64817 
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HOMOGENEITY POST-TEST 
 
No Experiment Control (X1)2 (X2)2 
1 76 63 5776 3969 
2 80 70 6400 4900 
3 76 66 5776 4356 
4 73 70 5329 4900 
5 80 70 6400 4900 
6 73 66 5329 4356 
7 80 70 6400 4900 
8 83 63 6889 3969 
9 73 56 5329 3136 
10 80 76 6400 5776 
11 76 63 5776 3969 
12 86 66 7396 4356 
13 70 70 4900 4900 
14 76 63 5776 3969 
15 80 73 6400 5329 
16 80 76 6400 5776 
17 90 60 8100 3600 
18 76 70 5776 4900 
19 70 80 4900 6400 
20 83 70 6889 4900 
21 73 70 5329 4900 
22 80 60 6400 3600 
23 83 63 6889 3969 
24 80 66 6400 4356 
25 76 70 5776 4900 
26 76 66 5776 4356 
27 66 70 4356 4900 
28 70 60 4900 3600 
29 70 70 4900 4900 
30 86 80 7396 6400 
  2321 2036 180463 139142 
 
 
1. Seeking Variance  
 
 
2
 =  =  = 30.861 
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2. Seeking s2 
 
 
 
 
 
 
 
3. Seeking B value 
 
 
 
 
Sample df 1/df (S1)2 log(S1)2 (df)(Log(S1)2) 
1 29 0.03448276 30.86092 1.489409 43.19285719 
2 29 0.03448276 33.29195 1.522339 44.14783778 
∑ 58 0.06896552     87.34069497 
  
 
 
Because Xo
2 (0.04167) is lower than Xt
2 (3,841), it can be concluded that the data 
are homogeneous.  
 
 
2
 =  =  = 33.292 
 
 =  = 32.0764 
 =  
 
           = 1.5062 
∑  
    
     = 1.5062 (58) 
 
     = 87.3587 
 = = = 0.04167 
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Appendix 12 
 
HYPOTHESIS TESTING 
 
No 
Experiment 
(X1)  
x1 x12 
Control 
(X2) 
x2 x22 
1 76 -1.36667 1.867778 63 -4.86666667 23.68444 
2 80 2.633333 6.934444 70 2.133333333 4.551111 
3 76 -1.36667 1.867778 66 -1.86666667 3.484444 
4 73 -4.36667 19.06778 70 2.133333333 4.551111 
5 80 2.633333 6.934444 70 2.133333333 4.551111 
6 73 -4.36667 19.06778 66 -1.86666667 3.484444 
7 80 2.633333 6.934444 70 2.133333333 4.551111 
8 83 5.633333 31.73444 63 -4.86666667 23.68444 
9 73 -4.36667 19.06778 56 -11.8666667 140.8178 
10 80 2.633333 6.934444 76 8.133333333 66.15111 
11 76 -1.36667 1.867778 63 -4.86666667 23.68444 
12 86 8.633333 74.53444 66 -1.86666667 3.484444 
13 70 -7.36667 54.26778 70 2.133333333 4.551111 
14 76 -1.36667 1.867778 63 -4.86666667 23.68444 
15 80 2.633333 6.934444 73 5.133333333 26.35111 
16 80 2.633333 6.934444 76 8.133333333 66.15111 
17 90 12.63333 159.6011 60 -7.86666667 61.88444 
18 76 -1.36667 1.867778 70 2.133333333 4.551111 
19 70 -7.36667 54.26778 80 12.13333333 147.2178 
20 83 5.633333 31.73444 70 2.133333333 4.551111 
21 73 -4.36667 19.06778 70 2.133333333 4.551111 
22 80 2.633333 6.934444 60 -7.86666667 61.88444 
23 83 5.633333 31.73444 63 -4.86666667 23.68444 
24 80 2.633333 6.934444 66 -1.86666667 3.484444 
25 76 -1.36667 1.867778 70 2.133333333 4.551111 
26 76 -1.36667 1.867778 66 -1.86666667 3.484444 
27 66 -11.3667 129.2011 70 2.133333333 4.551111 
28 70 -7.36667 54.26778 60 -7.86666667 61.88444 
29 70 -7.36667 54.26778 70 2.133333333 4.551111 
30 86 8.633333 74.53444 80 12.13333333 147.2178 
∑ 2321   894.9667 2036   965.4667 
X bar 77.3666667     67.86667     
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1. Seeking of Variant 
 
 
 
 
 
 
 
2. Seeking tobtained (to) 
 
 
 
 
 
 
3. df = n1+n2-2 = 30+30-2 = 58 
tt = 2.0017 
 
Because to (6.496) is higher than tt (58. 0,05) or to > tt. Ha is accepted and it can be 
concluded that there is a significant difference between X1 and X2.  
 
 
 
 
 
 
 
 
 
 
 
 
 
  = 1.4623 
 
 
    
 
 
    = 6.496 
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Appendix 13 
 
The Photograph of Experimental Class Activity 
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The Photograph of Control Class Activity 
 
 
   
 
 
 
 
 
